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Abstract 
 
An Adult ESL Curriculum Development Project:  
Integrating Academic Effectiveness with a Critical Orientation 
 
Amy Elizabeth Joseph, M.A. 
The University of Texas at Austin, 2012 
 
Supervisors: Ramón Antonio Martínez, Elaine K. Horwitz 
 
 This paper is a curriculum proposal for a mid to high beginner adult English as a 
Second Language class. It is hoped that this curriculum will prove to meet students’ 
academic needs, especially in terms of development of literacy, listening skills, and 
language learning strategies. In addition to this, the lessons include a critical orientation; 
that is, the class is structured to facilitate student engagement with social issues, namely 
racism and economic struggles. With these considerations in minds, two units comprising 
half the semester were developed and relevant extra materials are provided.  
 v 
Table of Contents 
Chapter 1  Introduction ............................................................................................1 
Context ............................................................................................................1 
Student Characteristics....................................................................................2 
Theoretical Grounding ....................................................................................3 
Overall Considerations in Lesson Planning ..................................................10 
Teaching Approaches: Reading ....................................................................15 
Teaching Approaches: Listening ..................................................................20 
Teaching Approaches: Strategies ..................................................................22 
The First Week of Class ................................................................................23 
Format of Lesson Plans .................................................................................24 
Chapter 2  Unit 1 Lesson Plans ..............................................................................25 
Unit 1, Day 1 .................................................................................................25 
Unit 1, Day 2 .................................................................................................28 
Unit 1, Day 3 .................................................................................................31 
Unit 1, Day 4 .................................................................................................33 
Unit 1, Day 5 .................................................................................................37 
Unit 1, Day 6 .................................................................................................40 
Unit 1, Day 7 .................................................................................................43 
Unit 1, Day 8 .................................................................................................46 
Unit 1, Day 9 .................................................................................................49 
Unit 1, Day 10 ...............................................................................................51 
Unit 1, Day 11 ...............................................................................................56 
Unit 1 Test.....................................................................................................57 
Chapter 3  Unit 2 Lesson Plans ..............................................................................60 
Unit 2, Day 1 .................................................................................................60 
Unit 2, Day 2 .................................................................................................63 
Unit 2, Day 3 .................................................................................................66 
Unit 2, Day 4 .................................................................................................70 
 vi 
Unit 2, Day 5 .................................................................................................73 
Unit 2, Day 6 .................................................................................................77 
Unit 2, Day 7 .................................................................................................79 
Unit 2, Day 8 .................................................................................................82 
Unit 2, Day 9 .................................................................................................85 
Unit 2, Day 10 ...............................................................................................90 
Unit 2, Day 11 ...............................................................................................94 
Unit 2 Test.....................................................................................................95 
Bibliography  .......................................................................................................100 
 
 1 
Chapter 1: Introduction 
Context 
 This curriculum was developed for adult English as a Second Language (ESL) 
class I hope to teach in the future through the Austin Independent School District (AISD). 
The factors I considered while designing these materials are all based on my experiences 
teaching a similar class last year. During the Fall 2010 and Spring 2011 semesters, I 
taught a mid to high beginner class of about fifteen students that met three nights a week 
for two hours each night. This program was offered to any adults in the community; the 
only cost was $20 for the course books. The Ventures 2: Student’s book we used last year 
is the text I use as a starting point for this project (Bitterlin, Johnson, Price, Ramirez, & 
Savage, 2008).   
The adults in my class ranged from those in their mid-twenties to those in their mid-
sixties, but this diversity in ages did not seem to affect the class much as the social groups 
students formed crossed age boundaries. The students who stayed through the course of 
the semesters had fairly stable jobs in Austin or neighboring cities. Most lived with their 
families, which sometimes consisted of just their nuclear family but sometimes also 
included extended family members such as siblings, nieces, and nephews. The majority 
of the class was originally from Mexico. However, there were also several students from 
Honduras, Guatemala, El Salvador and Nicaragua. All the students spoke Spanish as a 
first language. The students were of low income backgrounds and worked mostly in 
housekeeping, the restaurant industry, and construction. The majority had been in the 
United States for several years, if not one or two decades.  
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Student Characteristics 
The students I taught came to the classroom with a wealth of strengths. They were 
highly motivated to improve their English, mostly on account of their children and jobs, 
and thus, they usually participated energetically in class activities. Furthermore, unlike 
many language learners, they were surrounded by authentic examples of the target 
language and were engaged in making sense of it on a daily basis. (This was evident to 
me from the large number of isolated vocabulary words students were able to produce 
when I needed quick translations in class last year. Moreover, many seemed to have 
intuitive understandings of certain grammatical structures, despite the fact that my class 
was one of the few formal English classes many students had taken.) Finally, all of the 
students had rich life experiences, including but not limited to having lived in two or 
more countries, negotiating the process of immigration, creatively coping with economic 
hardship, and raising families. All of this helped students develop interpersonal and 
critical thinking skills that are invaluable in any setting, but specifically in a language 
learning classroom.  
 As with any population, there were challenges to working with this group as well. 
Students’ familial, household, and work duties limited the amount of time they had for 
working on language skills; traditional homework exercises were not always a feasible 
option. Furthermore, many had not had the opportunity to attend school for long while 
they were young. Thus, a good number of the students had difficulties reading and 
writing in their first language, Spanish, which made literacy progress in their second 
language more complicated (Auerbach, 1996). Understandably, this led to several of 
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them approaching the classroom with high levels of anxiety, which is associated with 
poorer performance in language learning (Horwitz, 2008).  
 
Theoretical Grounding 
 In creating an appropriate curriculum for these individuals, I aimed to take 
advantage of the resources they possessed while addressing the challenges they faced. 
The first resource I drew on was students’ high level of motivation. As is evident to any 
language teacher, higher motivation is associated with more successful language learning 
(Dörnyei, 2005). In thinking of how to make the most of my class’ intense motivation 
then, I looked to the teaching practices I had observed in a language program that 
demands strong drive from students but also promises outstanding progress in language 
proficiency: Intensive Arabic in the University of Texas Middle Eastern Studies 
Department. A part of the National Flagship Language Program, this course of study is 
widely regarded as the nation’s top Arabic program. I had the pleasure and privilege of 
sitting in on the Arabic I class taught by Dr. Martha Schulte-Nafeh in the Fall of 2011. 
According to both Dr. Schulte-Nafeh and Alif Baa: Introduction to Arabic letters and 
sounds, the course textbook (2010), one of the main causes of the program’s success is 
the amount of practice students get outside of class, particularly in the form of 
homework. Students in the Arabic program did several hours of homework each night, 
and this largely consisted of exercises online that gave students immediate feedback. 
Initially, I thought this would never be possible with the adult education students I had 
worked with for two reasons: first, as mentioned before, my adult students had very little 
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time outside of class to complete formal workbook-type assignments. Second, many 
students had limited access to technology.  However, as I thought more deeply about the 
homework, I realized that though I could not ask my students to do the same type of 
exercises the Arabic I students did, I could ask them to complete exercises that fulfilled 
the same purposes and consequently, I could expect of them significant progress 
(something all critical educators, and indeed good educators from all schools of thought, 
do). The purpose of the homework activities in Dr. Schulte-Nafeh’s class seemed to be 
the following: 1) improving students’ ability to discriminate between sounds and thus 
improve their listening comprehension, 2) practicing grammar and vocabulary in 
controlled situations, and 3) gaining familiarity with print. In this project, then, I 
endeavored to give daily homework that would fulfill these purposes but also 
conveniently fit in with students’ busy lives. For example, students will often be asked to 
practice grammatical structures by using them to mentally describe people they see. 
While I believe this method of practice can be very useful for students, I anticipate that 
students will not immediately see the importance of this nontraditional homework and 
may not see how so much practice can fit into their lives. For this reason, I will need to 
do two things. First, at the beginning of the semester and at a few points throughout, I 
will need to discuss with students the strong link between progress in language learning 
and as much practice as possible done outside of class (M. Schulte-Nafeh, personal 
communication, August 26
th
, 2011). Second, I will need to include time in class for 
discussion not only about the language they heard, read, and privately practiced but also 
about what may have kept them from completing the homework and how those obstacles 
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can be addressed. As the semester proceeds and the class becomes more student-driven, 
the students will be asked to suggest different and potentially more effective ways for 
them to practice skills and utilize the language around them.  
 However, motivation is not a static construct; it can increase or decrease 
depending on many different factors (Kimura, 2003 as cited in Dörnyei, 2005). As 
Guilloteaux and Dörnyei (2008) explained, in keeping student motivation high, teachers 
can draw on a variety of strategies. The ones I most utilize in this project are group work 
and personalization. I saw the positive effects of group work in my classroom last year: it 
increased students’ confidence, afforded help to struggling students as I could not always 
be with them, and created a greater sense of community in the classroom. This greater 
sense of community in the class will allow me to better avail of the strategy of 
personalization: I realized last year that without the feeling of camaraderie between the 
students, we could not have had the fruitful discussions of important personal issues that 
we did. 
What made these discussions so rich was students’ wealth of life experiences, 
another student resource I aim to draw on. Adult learning theory posits that adults learn 
best when education is centered around their experiences (Knowles, 1984 as cited in 
Auerbach, 1992). Furthermore, as Freire and Macedo point out, foregrounding students’ 
lived experiences can be instrumental in challenging the idea that the only legitimate 
knowledge is academic knowledge (1987), an idea that is especially damaging in this 
context given many students’ complicated and often anxiety-ridden relationship with 
formal schooling. To really challenge the qualitative difference we assume exists between 
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students’ knowledge and institutionalized knowledge, I will try to go beyond simply 
tacking on personalized discussions to the ends of activities. Instead, I will use life 
experience or world knowledge as the context in which needs for certain language skills 
arise. My goal, then, is to teach these language skills that can be used to deepen 
understanding of the original experience. For example, in Unit 2, we will spend some 
time discussing the dream of a homeless child to go to Harvard. We will initially delve 
into this topic by using a grammatical construct the book covers in this unit, “need”: 
What does this boy need to do?  As I try to help students critically examine which steps 
toward the boy’s goal are nearly impossible to complete because of structural 
inequalities, I will ask them to use the next grammatical construct from the unit, “will”: 
Will the boy do these things? Which things will be difficult to do? 
 When I taught, I found that using students’ life experiences as the foundation of 
the class was academically effective in that it increased student interest and pushed 
students to express more complex ideas (Moll, Amanti, Neff, & González, 1992). 
However, this is not the only reason I believe it is important to bring the outside world 
into the classroom. As Freire explained, classrooms are not isolated from the world 
outside them, a world replete with social inequities (1970).  These inequities include but 
are not limited to homophobia, sexism, classism, and racism (Bomer & Bomer, 2001). 
Critical pedagogy, the educational philosophy that draws heavily on Freire’s work, 
asserts that if teachers do not facilitate deeper understanding and critique of the dominant 
ideologies perpetuating unjust norms, their silence serves as acceptance, and thus quiet 
reinforcement, of the system. Consequently, educators who employ a critical orientation 
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do not see any classrooms as neutral: there are classrooms that consciously work to 
encourage deeper thought around issues of injustice, and those that do not (Freire, 1970). 
In traditional classrooms, instructors may occasionally include discussions of topics of 
this nature if they naturally arise or fit neatly with a particular chapter’s theme. In 
contrast, the curriculum I have designed is intentionally structured so as to generate 
continuously deeper reflection around these ideas. In fact, though my work on each 
chapter begins with the theme the textbook presents, the real theme I aim to develop is 
always a critical one: Unit 1 is mostly centered on stereotypes and racism, and Unit 2 
mostly focuses on economic struggles. The hope is that students will come away from 
this instruction having more deeply examined and perhaps even changed their opinions of 
larger ideas that are foundational to our society.  
 To this end, many of my activities in this project are structured in a way that will 
allow students to combine their language and critical thinking skills to analyze social 
issues more deeply (for example, the activity described above involving “need”, “will” 
and structural inequalities facing children in poverty). This analysis is essential to critical 
pedagogy; however, equally necessary is student action on these issues (Freire, 1970). 
Following in the footsteps of Freire, critical teachers often see action as overtly political: 
attending strikes or protests, writing to political leaders, or raising money for specific 
groups (Bomer & Bomer, 2001). However, from the little I know about my students’ 
political involvement, I do not know if these are the actions they are comfortable with. 
Out of respect for their understanding of the world and how best to change it, I would like 
to at least begin with an action students have told me they would like to take: becoming 
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more involved in their children’s education. According to Waterman (2008), Mexican 
mothers have a strong desire to support their school-age children, and they do so both in 
the ways U.S. schools expect them to (such as helping students with their homework) and 
in ways that go unrecognized (learning English so they can be more involved in school 
life). However, their role in engaging with the schooling process is often limited by their 
knowledge of U.S. educational culture. To breach this knowledge gap, I will devote some 
time at the end of each unit to applying language skills we learned to the context of 
interacting with teachers and principals, understanding school documents, availing of 
school services, and other relevant information (especially information students tell me 
they need). Furthermore, I will sometimes employ very “school-ish” activities, such as 
read-alouds. In those cases, I will specifically point out that many of their younger 
children learn through this method at school, and teachers encourage parents to use this 
method at home. 
 As the semester progresses, we may engage in more conventional political action. 
Such action may not arise naturally from students (although it might), and therefore, I 
will eventually bring up the possibility of participating in such activities (K. Bomer & R. 
Bomer, personal communication, March 7, 2012). Whatever it is that students decide to 
do, there will naturally be time in the semester to work on class projects related to the 
issues we have discussed. The lessons I have planned span twenty-two days, or about 
seven weeks. In teaching this curriculum, I would follow up the units presented here with 
the third unit in the book, which would probably take another ten or eleven days. Given 
that there is always a week each at the beginning and end of the semester that is devoted 
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to program-mandated testing and other program-wide activities, there will be two weeks 
left in the fifteen-week semester. This will probably be too short to cover another unit, 
but this would be an opportune time for me to suggest that we put all the language skills 
and critical knowledge we have gained to authentic use: perhaps organizing some sort of 
community awareness program or working with local groups to address issues of racism 
or sexism. Given that students may or may not be aware of the possibility of participating 
in such activities, I would bring in examples of ways other students have tried to effect 
social change (Auerbach, 1992; Bomer & Bomer, 2001; Kramer & Rogers, 2008). I am 
not sure what students’ reactions to this type of work will be; I have much to learn with 
regards to students’ beliefs on different issues. However, as I learn about students’ ways 
of reading the world, I would like to help them question and deepen their readings. 
Nevertheless, I must be careful to respect their understandings as well and be open to the 
ways they may take class in different directions than I had anticipated (De Lissovoy, 
2008). I will need to keep in mind and continue to learn more about the ways they already 
exercise agency, instead of insisting that my view of effective political action be their 
view as well.  
I have endeavored to keep these considerations in mind throughout my creation of 
this curriculum, not simply during times of “action”. I hope that a healthy tension 
between student and teacher beliefs will result in a dynamic classroom that effectively 
meets student needs.  
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Overall Considerations in Lesson Planning 
In creating lesson plans for this context, I heavily drew on my three semesters of 
teaching ESL through adult community education programs (two through AISD and one 
through El Buen Samaritano). One of the most important factors I considered was the 
benefit of having students share a common language, Spanish. Last year, I found that by 
and large, students appreciated the use of their first language in the classroom. In fact, I 
have known several students who told me that their main complaint about their ESL class 
was that their instructor could not or did not use Spanish. Students’ belief in using their 
L1 to learn their L2 is supported by researchers, such as Cook (1999) who believes that 
as mulitcompetent language users, students’ L1 is never absent from their L2 interactions, 
only invisible at times at the insistence of their teacher. Cook (2001) supported the use of 
the L1 specifically in checking and conveying meaning, explaining grammar, and 
organizing tasks. I will use the students’ L1 for these purposes throughout my lessons. 
Moreover, also as Cook suggested (2001), I will use translation as a teaching technique 
(though this will not be my sole or even primary language practice approach). Many 
teachers might be hesitant to use so much of the L1 in the classroom; they might be afraid 
that students’ will resort to the L1 very frequently (which is what in fact happened last 
year when I made it clear that I was comfortable with students and myself using Spanish). 
However, again as Cook asserts, this code-switching is a natural feature of 
communication among speakers who share the same two languages, and students can use 
it to better scaffold one another’s learning (2001). I saw this happen in my classroom, and 
to allay the fears of those who feel that students would rely solely on the L1, I found that 
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students often urged one another to use more English, even during heated discussions. 
Furthermore, as I explain below, I will try to structure students’ L1 and L2 use in a way 
that is most beneficial for their language learning.  
Because I am comfortable using the L1 as a resource, several activities in my 
lessons are more complicated than what I might attempt with a class whose L1(s) I were 
not familiar with. However, I think the activities provide opportunities for meaningful 
and authentic communication, which is an important aspect of language learning 
(Richards & Rodgers, 1986 as cited in Hadley, 2001). They also allow for critical 
discussions in ways that traditional language class activities do not (Auerbach, 1992). To 
be clear, I anticipate that students will not be able to fully discuss certain topics, 
especially those dealing with critical issues, in English; therefore, I will allow for the 
switching into Spanish that naturally happened in discussions of more complex themes 
last year. What I will do differently, though, is take notes while students are speaking 
their L1 and later put on the board stretches of language that I believe students can 
translate, perhaps with some scaffolding. I believe that this more whole-to-part focus on 
natural language will complement the part-to-whole focus of the highly structured 
language activities that make up most of the class. I will make this clear to students from 
the beginning of the semester: I will explain that sometimes, I will be asking them to rely 
mostly on English (to develop fluency with new language skills), other times, I will ask 
them to rely on Spanish (to stretch their critical thinking and eventually test the limits of 
their English knowledge), and still other times, I will ask them to use a mix of the two (to 
support their emerging L2 skills with their L1 skills). The students I worked with last 
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year used their two different languages in roughly these ways without my prompting, but 
I may need to make my expectations more explicit for certain activities.   
In addition to using their L1, I also aim to make use of students’ “funds of 
knowledge” (Moll et al, 1992). As I mentioned earlier, I have consistently found that 
students push themselves to communicate more often and with greater sophistication 
when discussing a topic that draws on their outside knowledge than when discussing 
topics that they do not have a connection to. In these lessons, the knowledge I most 
consistently draw on is students’ social knowledge. For example, in Unit 1, I will ask 
students to describe different people from two perspectives: from an outside perspective 
and from the perspective of the person themselves. I also aim to draw on and develop 
students’ language learning knowledge, specifically language learning strategies (which 
will be discussed in a later section). Finally, I have included activities, especially reading 
passages, that I believe would connect to the class’ professional knowledge, especially 
for those with familiarity with housecleaning and construction (the majority of my class 
last year). As my skills in planning critically-oriented lessons develop, I would like to 
make more use of the work-related knowledge students possess.  
Drawing on this knowledge is not only useful in terms of language production: I 
will also use this knowledge to develop critical themes. As Martínez (2010) explained 
with regards to code-switching, students routinely employ complex skills for non-
academic work that teachers should consider using for academic purposes. I intend to do 
just this when I explore critical issues with the class: I try to use students’ nuanced 
understandings of their own social situations as a point of reference for analyzing the 
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social situations of other groups or other situations. I sometimes bring out students’ 
experiences before and sometimes after looking at experiences that are less familiar to 
them, but either way, I believe these personal reflections will deepen students’ 
engagement with the social problem at hand. As an example, I will have students discuss 
stereotypes that they feel are unjustly ascribed to their communities, and then we will 
figure out together how these untrue stereotypes develop, how they hurt some people, and 
how they may even benefit others. We then apply this finer understanding of the working 
of damaging stereotypes regarding their own social groups to an examination of hurtful 
assumptions we as individuals may have about other groups. 
As much as I draw on students’ L1 and world knowledge, I will be drawing on 
their L2 skills as well. Last year, I found that though students’ range of vocabulary in 
spontaneous conversation fit the labels of “mid to high beginner”, their range of receptive 
vocabulary was considerably more advanced. This impacted my planning for this project 
in that in the lessons presented here, I do not always introduce vocabulary in a very 
teacher-fronted way. Though there are numerous occasions on which I will use more 
traditional methods to introduce new terms, I will sometimes rely on students’ ability to 
draw on their large store of words to supply the vocabulary for an activity. For instance, 
in the activity described earlier in which students describe a person from an outside 
perspective and from the perspective of the person themselves, I would have the students 
come up with relevant adjectives on their own before I added to this list. (I saw that this 
was possible last year when I did an activity related to personality adjectives with my 
class.) I hope to make systematic use of these spontaneously offered words by 
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encouraging students to keep personal dictionaries (N. Jones, personal communication, 
April 13, 2012). At the beginning of the semester, I will ask students to keep a few pages 
in their notebooks for an alphabetized list of vocabulary words, and we will add to this 
list during these vocabulary elicitation activities, the translation exercises at the end of 
our discussions in Spanish, and possibly as part of their listening homework (to be 
discussed in a later section).  
The final consideration learned from past experience that I kept in mind while 
planning was the amount of time students needed when engaging with the material. The 
level I worked with last year found the textbook quite challenging, and consequently, we 
spent an average of three or four weeks on each chapter. I found that students appreciated 
and learned from the extensive time spent on developing different skills. However, one 
major problem I saw with my teaching was that the activities I used to practice what we 
had learned ended up being either repetitive or not cohesive. I found it difficult to 
continuously think of new and interesting ways to practice the same grammar point (such 
as present simple) while not forcing the class to jump between disjointed themes 
(discussing their daily routines, reading statistics about the eating habits of Americans, 
describing people in magazine pictures, etc.). Applying a critical lens while lesson 
planning, then, was refreshing because diverse opportunities to use the language to delve 
ever further into the critical topic at hand were always presenting themselves: for 
instance, in this project, I have students practice present simple by reading about the daily 
activities of specific women from different racial groups, identifying stereotypes that 
exist about these groups (e.g., “Arabs do not like the United States”), and finally 
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comparing their own daily routines to these women’s after having critically examined 
these stereotypes. I hope that this will lead to sustained interest in the class while also 
allowing sufficient time to develop language skills. 
 
Teaching Approaches: Reading 
The philosophy I most use to guide my teaching of reading is the whole-part-
whole approach to literacy instruction  (McIntyre, 1996; Purcell-Gates, 1996 as cited in 
Purcell-Gates, 2000), in which students engage in some holistic literacy event (such as 
reading a story) then move to work on discrete skills, and finally return to the original 
literacy event to apply those skills. Thus, I will usually begin with a read-aloud of some 
passage, often a story. Though this activity is taken from the practices of elementary 
school literacy teachers (Calkins, 2000), I do not believe students will feel that this is 
patronizing because the themes of the stories are more relevant to them, and I believe 
they will see the utility in the exercise.  Moreover, as I mentioned earlier, I will at several 
points explicitly state that this is a technique parents are encouraged to use with their 
children, and I will give students opportunities to practice doing read-alouds themselves. 
This will hopefully connect to students’ need to become more familiar with schooling 
practices (Waterman, 2008) and thus be a form of social action in and of itself.  
On occasion, the initial texts for literacy will not be texts I create beforehand. 
Rather they will be the products of students’ discussions: they could be notes I privately 
take as students talk or the result of the Language Experience Approach (LEA), in which 
I write down what students say on the board as they say it. I would specifically like to use 
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the LEA technique periodically because it can be particularly useful in helping students 
develop an awareness of the connection between written and oral language (Auerbach, 
1992).  
The language level of the read-alouds or student-generated passages will probably 
be higher than what most students could comprehend on their own if the reading were 
presented simply as a block of text. However, one might say these texts are within the 
students’ zone of proximal development (Vygotsky, 1978). Thus, I believe students will 
understand the material if I do two things: first, I will put relevant pictures in the text 
(which are not included here to respect copyright laws) and second, as a class, we will 
practice the strategy of making meaning as it evolves (Bomer & Bomer, 2001). I think 
this engagement with more difficult texts on a regular basis will increase students’ self-
efficacy beliefs and hopefully lead to greater confidence in approaching the authentic 
texts they encounter on a daily basis.  
This encounter with authentic texts will be encouraged through the daily 
reading/phonics homework, which consists of students looking for the letter we are 
studying in the print around them and attempting to pronounce those words. Believing 
that this would cause unnecessary confusion given the multiple ways to pronounce 
certain letters, I had originally shied away from assigning such work. Fortunately, 
however, I was encouraged to think more deeply about the research that supports students 
interacting with whole texts before mastering a set of discrete skills (Wohlwend, 2009). I 
also began to consider the ways in which this approach may encourage students to form 
their own hypotheses about English and thus construct some of the knowledge we engage 
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with in class (Freire, 1970). I also wondered how this deeper engagement with the L2 
might improve both their language skills and language learning strategies, especially if 
these efforts are refined through class discussions of students’ thought processes. For 
these reasons, an important aspect of my literacy instruction in this unit requires students 
to become involved with non-graded print, something they obviously do already but 
perhaps without much support. Thus, I will regularly set aside time to make sense of this 
input as a class. It is possible that issues unrelated to what we are covering in class may 
become salient during this homework review time, and if I feel it is appropriate, I will 
later conduct mini-lessons related to these issues.  
Although I believe this naturalistic exposure to texts is an important component of 
learning to read in a second language, I believe that more structured work on technical 
skills such as decoding is also important (Honig, Diamond, & Gutlohn, 2008). (However, 
perhaps unlike many educators, I hope to develop students’ technical skills at the same 
time that they engage with meaningful texts, not before.) In these units, the emphasis I 
place on students improving their ability to distinguish sounds from one another and 
match those sounds with a specific letter is inspired by the literacy activities in the Alif 
Baa textbook (2010), and the pair dictation activities are directly taken from my 
observations of Dr. Schulte-Nafeh’s Arabic I class. The activities centered on decoding 
are quite repetitive, but in this instance, I see the repetition of activity type as a strength 
because the language we are practicing is constantly changing. The students may be 
better able to make sense of the stream of new information if it is given within a familiar 
framework.  
 18 
 During the course of these two units, I only cover four of the five short vowel 
sounds. After these units, I would cover the third unit in the book, during which time I 
would go over the last short vowel. I do not see this time spent on short vowels as 
excessive because last year, my students had great difficulty in distinguishing vowels 
(though not much trouble with consonants), and many students seemed to resort to 
guessing when trying to read words. Hopefully, the extensive work with each vowel will 
clear students’ confusion and make their approach to reading more systematic. Students 
will be given an opportunity to engage with the long vowels as well: in the few weeks 
remaining after the units described here (perhaps while doing social action projects), we 
will also learn one traditional way long vowels are spelled: vowel-consonant-‘e’.  
During the portion of the class when students work on decoding skills, I will take 
five minutes at a time to meet with individuals to discuss mainly their reading progress, 
but potentially other language-related issues as well (Calkins, 2000). I will have observed 
each student and taken notes on their strengths and weaknesses during other portions of 
the class. I will keep a log of these notes and add to them during these individual 
conferences. As I meet with each student, I may observe them doing the task the class is 
doing at the time and ask them to tell me about what they are doing, or I may ask them 
about how they feel about their progress in the class. I will then work with them on an 
issue that comes up either in this observation or our conversation, or I will have a short 
activity ready to address an issue that I have noticed in the past (R. Martínez, personal 
communication, April 12, 2012). In these conversations, I aim to not be the “specialist” 
Freire and Macedo write about, who only looks for the answers to her own questions, but 
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rather someone who is open to what students are trying to tell her about their learning 
process (1987).  I think students would greatly appreciate this level of deep 
individualized inquiry because many of them were at different levels in their reading 
proficiency. 
This work on decoding is the “part” portion of the whole-part-whole method I aim 
to employ. The subsequent “whole” work will consist of a return to the original “whole”, 
the passage we first explored. This return to the original passage will often serve as an 
opportunity to develop students’ reading fluency, usually through Repeated Oral 
Readings (Honig, Diamond, & Gutlohn, 2008). I first observed this method in Dr. 
Schulte-Nafeh’s class: she had students read a passage or list of words to a partner 
multiple times with the intent of increasing their speed each time.  
During subsequent class meetings, I will sometimes return to the passage again to 
do a choral reading with a “big book” (each page will be transferred to a sheet of poster 
paper using very large text and pictures) (R. Martínez, personal communication, March 
15, 2012). Other times, the second exposure to the text will be in the form of a skimming 
activity. I intend these multiple exposures to make the texts useful sources for further 
fluency practice.  
This systematic approach to literacy (as opposed to the incidental approach I 
employed to teach it last year) will be bolstered by our work on listening. 
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Teaching Approaches: Listening 
My method of teaching listening is similar to the method of teaching reading in 
that I attempt to both work on holistic and discrete skills. I approach holistic skills by 
including three in-class listening activities in each unit. The first activity will be the 
listening exercise at the beginning of the textbook chapter, the second will be some sort 
of authentic speech clip or song, and the third will be a parent-teacher conversation 
performed by my supervisor and myself. In each instance, students will first listen for the 
main idea and then listen for specific details. (As was suggested in a conversation with 
Dr. Verónica Sardegna, I will employ a specific method of checking detail questions: I 
will first get a sense of which questions proved most problematic for students and then 
replay those parts of the listening passage several times until students understand it 
better.) 
 Most of the in-class listening activities will also go one step further: students will 
be asked to listen closely to maybe ten or twenty seconds of the listening passage and 
figure out the exact wording the speaker(s) use. Students will then practice imitating the 
speaker as closely as they can, in terms of wording as well as pronunciation. This is 
another activity I have borrowed from Dr. Schulte-Nafeh’s class; as she posited, students’ 
inability to hear some sounds is linked to their inability to pronounce the sounds, and 
imitation activities can remedy this problem. I will be careful to point out, though, that 
this is simply a technique to improve listening. At other times, students can pronounce 
words in the way they feel best fits their needs and identity.  
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Although not much time will be given to holistic listening practice in class, 
students will need to listen for the main idea of one or two conversations for homework 
each day. We will go over the strategy of continuing to listen even when students do not 
understand all the words they hear (Goh, 1998 as cited in Cohen & Macaro, 2007). We 
will also discuss the strategy of checking what one understands versus what makes sense 
given the context (Tsui & Fullilove, 1998 as cited in Cohen & Macaro, 2007), and thus, 
when the class goes over homework, students will be asked whether the main ideas they 
decided on made sense given the context. They will also be asked to remember which 
details in the conversation helped them figure out the main idea, as this will help the class 
evaluate if the student’s hypothesis about the main idea made sense. As with the reading 
homework, the purpose of this portion of the listening homework will be to provide 
students with support as they approach natural language. Also similar to the reading 
homework, this portion of the listening homework as well as the portion described below 
may bring to light issues students are having that are not closely connected to our lessons 
at the time. Regardless, if they seem to be important problems that we can tackle, I will 
plan mini-lessons to address them.  
In addition to making sense of longer stretches of discourse, students will be 
given practice distinguishing the vowel sounds we go over in our phonics work. Also 
inspired by Dr. Schulte-Nafeh’s instruction and Alif Baa (2010), these activities include 
specific instruction on how to pronounce these sounds, practice distinguishing one sound 
from other sounds, and pair dictation activities which engage students’ awareness of 
sound-spelling correspondences. The homework corresponding to this facet of instruction 
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will include listening for short vowel sounds, realizing which sounds they confuse this 
sound with, and imitating the words containing these sounds. All of these activities 
represent a systematic response to Dr. Schulte-Nafeh’s suggestion that accurate listening 
is linked to accurate pronunciation.   
 
Teaching approaches: Strategies 
I chose to include strategy instruction in these lessons because many students I 
interacted with seemed to believe that they were naturally poor language learners. To 
challenge this belief in my current project, I aim to demystify the process by showing 
students specific steps successful learners take. The strategies I will teach include the 
listening and reading strategies I have already explained (monitoring meaning during 
reading, skimming a text, listening for the main idea, and checking what was understood 
against what makes sense in the context). In addition to these, Unit 2 and, though not 
included in this project, Unit 3 will focus on vocabulary learning strategies, such as the 
use of flash cards, intentionally using new words in conversation (Ahmed, 1989 as cited 
in Cohen & Macaro, 2007), and increasing time spent studying vocabulary by thinking of 
the different categories new words fit in (Folse, 2006 as cited in Cohen & Macaro, 2007; 
K. Folse, personal communication, October 28
th
, 2011). Much like Chamot, Barnhardt, 
El-Dinary and Robbins (1999) suggest (as cited in Cohen & Macaro, 2007), the strategies 
will be introduced in the context in which they will be used, practiced, and finally 
evaluated for effectiveness and possible modification for future tasks. 
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The First Week of Class 
As stated earlier, these lessons represent twenty-two days, or about seven weeks 
out of a fifteen-week semester. These lessons will start in the second week of class. 
During the first week, students will be doing testing and other program-mandated tasks. 
While we are together in the classroom, I will do a variety of introduction and 
community-building activities. In addition, we will have several discussions about 
important components of the class. For example, I will explain to students the strategy of 
keeping a personal dictionary. I will also explain and model the different ways we will 
put the students’ L1 and L2 to use. Finally, I will emphasize the purpose of the fairly 
large amount of homework I assign. I will explain that though there will be nothing to 
turn in, we will be discussing in class what students did outside of class. To help them 
remember what they did, then, I will strongly emphasize the need to record what they did 
in some way (R. Martínez, personal communication, April 12, 2012). For example, if 
they are trying to imagine the spelling of a word they hear, they might jot down the word 
in their notebooks, if that is an option. They could also write the word on a napkin, a slip 
of paper, their hand, or wherever else is feasible. Technology could also be very useful 
here: they might send themselves a text message with the word. If students seem to be 
able to take the time to record their work, I will encourage them to use their preferred 
method of documentation to make note of unknown vocabulary words they hear, 
especially those words they hear repeatedly. They can add these to their personal 
dictionaries, and either look them up on their own or ask others (including myself and 
other students) to help them with the definitions. 
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Format of Lesson Plans 
The second chapter of this project includes the lessons I have developed for my 
adult education class. I have attempted to make each lesson academically effective while 
at the same time providing a critical orientation. For each activity in the lesson plans, I 
provide a description of the activity (in the Procedure column), the language I expect 
students to privilege (in the L, or language, column), and the time in minutes the 
activities will take (in the Time column). For the L column, ‘E’ stands for ‘English’ and 
‘S’ for ‘Spanish’. (Sometimes, the column says, “E,S” or “S,E”, and at these times, I 
expect the students to mix the two languages but privilege the first language listed.)  In 
the Time column, at the end of each section of activities (each section taking up one row), 
I record the total number of minutes that have elapsed in the lesson up to that point. After 
each day’s lesson, I include the worksheets, readings and other materials referred to in 
that lesson.  Most materials appear in the way I would format them to use with students 
except that all of the reading passages would contain pictures to facilitate comprehension. 
I have not included these pictures for reasons of copyright. 
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Chapter 2: Unit 1 Lesson Plans 
 
Unit 1, Day 1 
Procedure L Time 
1. Fluency practice 
 Discussing the picture: In pairs, students talk about the picture 
on page 6 (the first page of Unit 1), which depicts people 
eating, shopping, and interacting with one another in a 
shopping mall. I ask students to identify where in the picture 
they see the physical characteristics listed in the vocabulary in 
Part B (Bitterlin et al., 2008). These physical characteristics are 
related to hair color, hair length, and clothing patterns.  
 Personal connection: I ask students, “Do you do this in malls 
with your families? Where do you go shopping? What do you 
like to buy?” 
 
E 
 
 
 
 
 
 
E 
 
10 
 
 
 
 
 
 
5 
(15) 
2. Listening for the main idea strategy 
 Strategy training 
o Connecting to what students already do: I tell the students 
all about my day in Spanish for about a minute. I then ask 
them how they would answer if someone asked, “What is 
the teacher talking about?” They would probably respond, 
“She’s talking about her day.” 
o Explaining the strategy: I explain that this is stating the 
main idea. I suggest that students may want try this 
strategy of getting the main when they listen. We discuss 
possible benefits of using this strategy, for example:  
 You do not waste energy trying to understand each 
word 
 Even if you do not understand most of the details, if 
you understand the main idea, it may be easier to 
keep the conversation going   
o Students discuss the strategy: Students discuss in pairs if 
they already use this strategy. Those who do can expand on 
my explanation and share with the class.  
 
 
S 
 
 
 
 
S 
 
 
 
 
 
 
 
 
S 
 
 
6 
 
 
 
 
5 
 
 
 
 
 
 
 
 
4 
(30) 
3. Listening 
 Applying the strategy: I explain how we will practice listening for 
the main idea: by listening to mini-three conversations and 
figuring out who is the subject of each exchange.  
 First listening: On the top of page 7, there are three pictures of 
people in the family of the speaker. The students listen to match 
each listening passage with one of these pictures.  
 
E 
 
 
E 
 
 
 
1 
 
 
5 
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o Discussing the strategy:  In pairs and then as a class, we 
discuss what words or other clues students used to figure 
out who was being spoken about. 
 Second listening: On page seven, there is a list of True/False 
statements related to the conversation. Students read these 
statements, and then listen twice to the mini-conversations decide 
if they are correct or not. They compare their answers in pairs, and 
then we discuss the answers as a class. 
 Making sense strategy: If this becomes necessary, I will bring up 
the strategy of comparing what students think they heard to what 
would make sense in the context. 
E,S 
 
 
E,S 
 
 
 
 
S 
4 
 
 
20 
 
 
 
 
5 (65) 
4. Discussion 
 Reviewing what we heard: I write the names of each person 
described in the listening on the board, and I elicit the 
characteristics (both physical and personality-related) mentioned 
about each.  
o There may be some incidental vocabulary teaching, and I 
will encourage students to add these words to their 
personal dictionaries 
 Focus on stereotyped character: I ask the students to focus on 
Eddie. The characteristics that are listed about him are that he 
plays computer games and does not have many friends. I ask 
students the following questions, 
o We have a word for someone who plays many computer 
games and does not have friends. What is it? (nerd) 
o Is it good to be a nerd? (no) 
 
E 
 
 
 
E,S 
 
 
E,S 
 
8 
 
 
 
2 
 
 
5 
 
 
(80) 
 
5. Reading 
 My friend: I explain that I have a friend like Eddie. I put the My 
Friend David reading under the Document Camera and read it 
aloud to students once. The second time they read it with me.  
 Comparing descriptions: On the board, I draw two stick figures. 
One is labeled “Shoko”, with a speech bubble near it saying, “My 
son is…” The other is labeled “Eddie”, with a speech bubble near 
it saying, “I am…”  I suggest the first few adjectives, like “nerdy” 
and “quiet” for Shoko’s speech bubble. I encourage students to 
think of other adjectives for the speech bubbles in pairs and then as 
a class.   
 
E 
 
 
E 
 
5 
 
 
5 
(90) 
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6. Comparing descriptions of other people 
 Describing an angry wife: I show students a picture of a woman 
who is very upset at her husband, who is walking into the house at 
apparently a very late hour. I draw two stick figures again. One is 
labeled “The husband”, and it has a speech bubble near it saying, 
“My wife is…”. The other is labeled “The wife”, and it has a 
speech bubble near it saying, “I am…” Students discuss in pairs 
and then as a class how to fill the speech bubbles. I presume 
adjectives such as “mean”, “stressed,” “controlling,” “caring,” 
“hardworking,” and “responsible” will come up, and I will 
encourage students to add these words to their personal 
dictionaries.  
o Comprehension check: I confirm that the class knows the 
meaning of these words by asking them which apply to 
Obama, our program supervisor, and students themselves. 
 Describing someone in their own lives: I ask students to think of a 
family member such as their husband. I tell them they should 
describe the person to their partner from two perspectives: from 
their own and from their husband’s perspective. I ask them to 
concentrate on using the words we have come up with as a class 
today. 
o Whole class feedback: At the end of the class, certain 
students share their descriptions with the class.  
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E 
 
 
E 
 
 
 
 
 
E 
 
10 
 
 
 
 
 
 
 
 
 
 
5 
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8 
(120) 
7. Homework 
 Listening for the main idea: I ask students to listen to two 
conversations in English at their work and try to get the main idea. 
They should think about how they figured the main idea out (any 
key words, context, etc.). 
 Practicing adjectives: Students should describe two people they 
know at work using both the physical characteristic and 
personality adjectives we went over today.  
 Picture: If possible, they should bring in a photo of a family 
member or friend for Day 2. 
  
 
My Friend David 
My name is David. 
I have three friends: Ahmed, Abdullah, and Sunyoung. I like them a lot. 
I do not want many friends. Three friends is less complicated. 
I see them almost every day. 
When I am not with my friends, I go on the computer.  
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I like the computer. I play games and learn many things. 
   
 Unit 1, Day 2 
Procedure L Time 
1. Reviewing adjectives homework 
 Preparing for homework review: I model the phrase, “I saw a man 
today. He was… (personality and physical characteristic 
adjectives)”. We go over the meaning of these phrases. 
 Sharing with the class: Students tell their partner or groups about 
the people they saw. A few students then share with the class.  
 
S 
 
 
E 
 
5 
 
 
10 
(15) 
2. Learning a new question 
 Connecting to students’ descriptions: I point out one description 
that contained information about clothing. I put up the clothing 
information and tell students to imagine that this is the answer to a 
question. What would the question be? (What is he/she wearing?) 
We go over the pronunciation of the question. 
 Question practice: The students practice this question in pairs. One 
partner thinks of a person in the class. Their partner asks, “What is 
she/he wearing?” The first partner answers by describing the 
clothing of the person, and the second partner guesses who is 
being described.  
o Whole class game: Certain students tell their descriptions 
to the class, and the entire class guesses who is being 
described.  
 Grammar and vocabulary practice: The students do Exercise B on 
page 9 in pairs. This exercise requires students to identify where in 
the picture they see different articles of clothing with a specific 
pattern and color (such as “red plaid jacket”). We check as a class. 
 
E 
 
 
 
 
E 
 
 
 
 
E 
 
 
E 
 
7 
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5 
 
 
8 
(45) 
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3. Reading 
 Connecting to reading: I will remind students that we also looked 
at a picture the day before. As a class, we recall the point of talking 
about the Angry Wife picture (describing someone from two 
perspectives). Then, I explain that today, we will be reading a story 
about someone from two perspectives. 
 Read-aloud: I read the story to them twice. The third time, they 
join in with me. 
 Post-reading discussion: Students discuss the following questions 
in pairs and then as a class. These will be put on the board in 
English, but I will go over their meanings in Spanish. We later 
discuss the answers as a class. 
o Does Ana’s roommate like her? Why or why not? 
o Is Ana busy? Why or why not? 
o Imagine you are Ana’s roommate. Please describe Ana. 
o Imagine you are Ana. Please describe yourself.  
o Who is correct about Ana? 
 Connection to their roles as parents: We briefly discuss how 
especially younger children do read-aloud activities like this 
followed by comprehension questions at school, and we can also 
discuss how parents already do or could do the same with their 
children at home. 
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(90) 
4. Writing 
 Talking about their photo: Students find a partner they have not 
worked with yet. They each talk about the photo they brought in 
using the following questions. (I will have extra available for those 
who could not bring their own; I will tell them to imagine the 
answers they are not sure of.) For the first question, I will ask for 
physical as well as personality descriptions. 
o Describe him/her. 
o What is she/he wearing? 
 Writing about the picture: Students write out what they discussed 
with their partners. Those who finish quickly can add more details 
about where the person is from, their job, their family, etc. 
 
E 
 
 
 
 
 
 
 
E 
 
10 
 
 
 
 
 
 
 
10 
(110) 
4. Reviewing listening for main idea homework 
 With regards to their listening homework the night before: 
Students discuss in pairs either a) the conversations they heard and 
main ideas they picked up on or b) if they did not hear any 
conversations, how they could fit finding natural English into their 
everyday routines 
 Making sense strategy: As a class, we discuss what they heard, and 
if the main idea they came up with made sense in the context. 
 
S 
 
 
 
 
S 
 
6 
 
 
 
 
4 
(120) 
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5. Homework 
 Practicing ‘wearing’: When they see people at their homes the next 
day, they should create sentences describing them in their heads. 
For example, “He is wearing a green striped shirt, jeans, and 
sneakers.”  
 Practice physical characteristic and personality adjectives: For the 
people whose clothing they describe, students should also practice 
describing them with the physical characteristic and personality 
adjectives we learned on Day 1. 
 Listening for the main idea: Students can again practice listening 
for the main idea in at least two conversations around their house 
(this could be between family members or a conversation on TV). 
Again, they should pay attention to what keys them into the main 
idea or what kept them from understanding the main idea. 
  
 
 
My Roommate Ana 
This is my roommate Ana. 
She is so messy. She cooks in the kitchen, but she never cleans. 
She always invites friends to the apartment. They are loud. 
I do not think she studies. She probably has bad grades in school. 
I am happy because she is usually not home.  
 
Me, Ana 
My name is Ana. 
I am a student at the University of Texas. 
 I want to be a nutritionist. 
I study a lot at the library because I have a lot of work.  
Sometimes, I am a little lazy, 
 and I do not go to class.  
But my grades are usually okay. 
I am very busy. 
 I have a job at a natural grocery store called Mother’s.  
I need to work so I can pay for school.  
But I like my job because I learn a lot about food and nutrition. 
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I have many friends from Brazil, Venezuela, Korea, and Russia.  
My friends come to my house, and we cook together. They teach me about their cultures.  
I also love dancing, capoeira, and yoga.  
Sometimes, my friends come to my apartment. They teach me about dance, and I teach 
them about dance. 
My life is a little crazy, but I like it a lot. 
 
Unit 1, Day 3 
Procedure L Time 
1. Reviewing ‘wearing’ and descriptions homework 
 Modeling the activity: I show the class a stick figure I have. I tell 
them, “This is a girl in my class at UT. She is nice and smart but 
lazy.” 
 Pair practice: Students practice “introducing” the people they saw 
and mentally described yesterday and today for homework. A few 
students then share their descriptions with the class.  
 Extending the discussion: I ask students to recall how we talked 
about Eddie, the angry wife, and their family member: by looking 
at them from different perspectives. I ask them to imagine if the 
person they described just now might see themselves in a different 
way. For example, the girl I saw from UT might say, “I am nice 
and smart. I do not like some of my classes, and I do not think they 
help me. So I do not work a lot in those classes. But when I think 
classes are useful, I work really hard.” Students discuss in pairs, 
and then we discuss as a class.  
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E 
 
 
E,S 
 
2 
 
 
7 
 
 
11 
 
 (20) 
2. Short ‘a’ phonics work 
 Choral reading: I will have Ana’s story available as a “big book” 
(each page on a large piece of poster paper).  We will read through 
it together as a choral reading. 
 Short ‘a’ pronunciation: I will zero in on the short ‘a’ sound in the 
words “Ana” and “class” from the story. 
o Finding examples of short ‘a’: We come up with about ten 
other words that also have this sound (maybe including 
words like “math” or “snack”).  
o Pronunciation practice: Students will practice pronouncing 
this sound in groups until they are confident in their 
abilities.  
 Student conferences: As students do this activity, I 
will pull aside two students for 5-minute 
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10 
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conferences. 
 Distinguishing short ‘a’ from other vowels: I will put up words 
like, “happy”, “natural”, “jacket”, “glasses”, and “Spanish” and 
have students identify which syllables contain the short ‘a’ sound.   
 Pronunciation practice and more conferences: They then practice 
1) pronouncing the words on their own and 2) coming up with 
other words with short ‘a’ as I pull aside another two students to 
confer with. 
 Sight word recognition: I hand out “Me, Ana” without any 
pictures. We do a scanning activity in which I ask students to look 
for some short ‘a’ words: am, and, at, Ana, class, natural 
 
E 
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7 
(75) 
3. Introducing present continuous 
 Referring back to “Me, Ana” big book: I refer back to the pictures 
of people talking on the fourth page. I ask students what is 
happening in these pictures; I specifically ask for an action. If 
students do not come up with this, I will eventually just tell them 
present simple phrases relevant to these pictures: “She is 
studying,” and “She is working.” 
 Meaning of present continuous: I emphasize that in this context, 
present continuous refers to the present moment or right now. I 
remind students of the question from the day before, “What is 
she/he wearing?” and how this refers to the present moment as 
well. 
 More controlled practice of present continuous: I ask students to 
look at the picture on the top of p. 11. This picture depicts people 
in classroom doing different activities like talking to one another 
or drinking coffee. In pairs, they discuss the actions of the people 
in the pictures.  
o Guessing game: Much like the game from the day before, 
students describe a person (this time on the basis of their 
actions, not clothes), and the rest of the class guesses which 
person they are referring to.  
 Link to clothing: I may ask, “What are they 
wearing?” about characters on p. 11 with clothing 
that would be a good challenge for students. For 
example, one man is wearing a tie and a belt, both 
useful words. I would encourage students to add 
these words to their personal dictionaries. 
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4.Freer practice 
 Using present continuous to describe a Mexican couple: I draw 
two stick figures. I explain that one is Daniela and the other is 
Marco. They are a young Mexican immigrant couple in the United 
States. I ask the class to imagine that it is almost 8 PM. I then ask 
 
E 
 
 
 
 
8 
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them to work in groups and come up with things either person is 
probably doing right now. For example, “Daniela is making 
dinner.” 
 Whole class feedback: I write down what students suggest during 
whole class feedback. I may also ask students extra questions. For 
example, if the suggestion were, “Daniela is making dinner,” I 
might ask, “What is she cooking? Who is eating dinner with her?” 
“Is Marco cooking?” (If Marco is not cooking, I can ask, “Why 
isn’t Marco cooking?” For students to understand these questions 
in English, I may need to offer examples of possible answers. For 
example, I might follow up the question, “Who is eating dinner 
with her?” with possible answers such as, “Marco? Her children? 
Her sister?” 
 
 
 
E 
 
 
 
7 
(120) 
5. Homework 
 Listening for short ‘a’: Students should listen to people’s 
conversations in public places like stores and try to listen for the 
short ‘a’ sound. They can try to figure out the word if they want, 
but the main focus is to get used to distinguishing this vowel from 
other vowels.  They may want to find a short ‘a’ word they can 
pronounce very well to compare other sounds to since no one will 
tell them if what they think is short ‘a’ really is short ‘a’. 
 Looking for ‘a’: Students should look for words with ‘a’ in public 
places and try to sound them out. I warn them that as they probably 
know, short ‘a’ is just one sound ‘a’ makes.  
 Listening for the main idea: They should listen in on one or two 
conversations (or more) and try to get the main idea. They should 
question if what they think is the main idea makes sense given the 
context. 
 Present continuous: At least twice, students should look at a person 
and think, “What is he/she doing?” and answer that question. They 
can also think, “What is he/she wearing?” and answer that as well. 
  
 
Unit 1, Day 4 
Procedure L Time 
1.  Reviewing listening for main idea homework: 
 In pairs and then as a class, students discuss which conversations 
they listened to and what main ideas they heard. We explicitly 
discuss whether or not these ideas made sense given the context. 
 
S 
 
 
 
10 
2. Listening activity 
 First listening: We practice the strategy of finding the main idea by 
listening to the first two minutes (0:00- 2:12) of this YouTube 
video: http://www.youtube.com/watch?v=pV9RCLesuYw 
 
E 
 
 
 
5 
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(“Kourtney & Kim take New York: Kourtney’s Mommy blog: 
Kiddie Fashion”, 2001) 
o Dealing with unfamiliar words: If it does not come up, I ask 
students what they do when they hear words they do not 
know. Do they stop listening and think about the words? Do 
they keep listening? I will suggest that, at least when they 
are trying to get the main idea, they should just ignore 
unfamiliar words and concentrate on what they do 
understand. 
 Comprehension questions: I hand students the Kourtney’s Mommy 
Blog Questions sheet that contains comprehension questions they 
will now listen for, and students read the questions. They can ask 
about any confusing terms. 
 Second listening: Students listen twice to the clip twice to answer 
the comprehension questions and then check their answers in pairs. 
o Checking the listening: We go over the answers as a class. 
To check any problematic items, I will replay the parts of 
the video containing these items. 
 Third listening: I tell the students I want them to try to imitate 
Kourtney during one portion of the clip that contains many short 
‘a’ sounds, 1:05-1:13.  
o Explaining activity rationale: I explain that sometimes, we 
have trouble understanding people because we have trouble 
making the sounds ourselves. So once in a while, I would 
like us to work on making our pronunciation as close as we 
can to the pronunciation of “native” speakers. I will make it 
clear that students do not need to try to sound exactly like 
native speakers all the time; I do not think they need to try 
to get rid of any accent they have. I am just using this 
technique as a learning tool. Furthermore, we do not listen 
this closely every time (a lot of the time, we listen just for 
the main idea, as we have been practicing).  
I will replay the 8-second several times so students can figure 
out the exact wording of the clip and work in groups to imitate 
Kourtney’s pronunciation, including the pausing and 
intonation, as closely as possible. 
o Class sharing: A few students can share their imitation of 
Kourtney. The class can discuss the possibilities and 
challenges of doing this exercise, which I hope to do several 
times over the course of the semester. 
 Checking homework: After students have practiced hearing and 
producing short ‘a’, I ask if the class as a whole if they can think 
back on the short ‘a’ words they heard while doing their homework 
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and see if they can make more sense of those words now.  
3. Present continuous questions 
 Checking present continuous homework: I tell students we will 
now be practicing present continuous. In pairs, students discuss one 
person they observed for homework and what they were doing.   
 Introducing activity: I explain that today, we are going to practice 
forming present continuous questions by moving around cards. I 
explain how physically moving things helps some people learn 
(and could be helpful for their own children when they are 
studying). I ask students to form groups, and I hand each group 
index cards for each of the following words or phrases: what, is, 
Daniela, Marco, wear, eat, do, drink, ing, right, now, today. I will 
also give them several blank index cards. 
 Dictating questions: I dictate the following questions in Spanish to 
the students and they move the cards to form the questions.  
 What is Marco wearing today? 
 What is Daniela eating right now?  
 What is Marco drinking right now? 
 What is Daniela doing now? 
o Eliciting answers: After students produce each question, I 
ask them to form answers using the index cards I wrote on. 
(I hope this will emphasize the subject-verb inversion that 
occurs in questions versus statements.) They will need to 
write their own index cards for the last word in each 
sentence. For example, they would have to write “an apple” 
on a card if they wanted to say, “Daniela is eating an 
apple.” 
o Recording class responses: I write, “Our class answers” on 
the board, and write students’ answers underneath.  
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4. Connecting to stereotypes 
 Common assumptions about Mexican people: I point out that most 
of the students know Mexican people very well. Their answers 
come from that knowledge. But many people do not know Mexican 
people well. These people’s answers might be the same, or they 
might be different. 
o Alternative version of this activity: I assume that students 
will not actually list stereotypes themselves during step 3. 
They might though, at which point this activity would shift 
to comparison between stereotypes and people they actually 
know. 
 Listing stereotypical views of Mexicans: I create a list that says, 
“Assumptions about Mexican people”. I point out that, living in 
Florida where Mexican immigrants are a smaller portion of the 
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population, people might think a lot of Mexicans wear sombreros 
pretty frequently. So they might say, “Marco is wearing a 
sombrero.” I ask students as a class to think of more stereotypical 
answers to the questions we originally worked on in step 3 and then 
share with the class. 
 Listing other views of Mexican immigrants: I ask students to stop 
focusing on these questions and in groups, think about other 
stereotypes people have of Mexican immigrants.  
o Translation: As much of this discussion will have been in 
Spanish (and I will have explicitly asked students to use 
their L1 if it seemed that their focus on English was causing 
them to communicate very basic ideas), I will take notes 
while students talk and write some of the phrases on the 
board for the class to translate after the discussion. 
Afterwards, I will encourage students to add any new 
vocabulary we come up with to their personal dictionaries. 
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5. Talking about stereotypes 
 Class discussion: As a class, we discuss this question in Spanish: 
Why are the lists different? I will encourage deeper discussions by 
asking the following questions: 
o Which stereotypes are mostly true? For example, perhaps it 
is true that Hispanic families are poorer than families. Does 
this mean that Hispanic families do not work as much or are 
less responsible with their money? What other information 
do people need to understand the situation? 
o What stereotypes are not true? 
o If certain stereotypes are not true, where do people get these 
ideas?  
o Why would someone believe something that is not true? 
o Do the untrue stereotypes hurt anyone? 
o Do they help anyone? 
 Translation: I will have taken notes during the discussion. 
Afterwards, I put up on the board some phrases students can 
translate or phrases they used in English that could be improved on. 
As a class, students suggest ways to change these phrases to 
approximate conventional English. I encourage them to add any 
new words or phrases to their personal dictionaries. 
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6. Homework 
 Listening for the main idea: Students should listen to two or more 
conversations to on their way to work (maybe on the radio in the 
car or on the bus) and try to get the main idea. They should 
question if what they think is the main idea makes sense given the 
context. 
 Short ‘a’: They should listen for short ‘a’ sounds while they are on 
their way to work and try imitating the sounds when they hear 
them. They should also look for words with ‘a’ while they are on 
their way to work (maybe billboards or business signs) and try 
pronouncing them. 
 Practicing grammar and vocabulary: Students should look for a few 
different people at work the next day and ask themselves the three 
questions we have been using: 1) Describe her/him (using physical 
and personality adjectives); 2) What is she/he wearing?; and 3) 
What is she/he doing right now? 
  
 
 
 
Kourtney’s Mommy Blog 
1. What city is she in?  
2. Circle the clothing items she talks about.  
boots belt skirt t-shirts ties 
shoes jackets jeans sunglasses hats 
     
Unit 1, Day 5 
Procedure L Time 
1. Reviewing grammar and vocabulary homework 
 In pairs and then as a class, students discuss the people they 
internally described yesterday and today in terms of their physical 
and personality characteristics, what they were wearing and what 
they were doing. 
 
E 
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2. Present continuous fluency practice 
 Find the difference picture: I give each pair of students a set of 
“Find the Differences” pictures.  These pictures depict people in a 
busy city going about daily activities, such as drinking coffee and 
shopping. Either student in the pair receives a slightly different 
version of the picture. 
o Explaining the activity: I first elicit if present continuous is 
appropriate in describing the people’s activities in the 
picture or not (it is because we are talking about what is 
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happening in the moment the picture was drawn). We come 
up with some model sentences comparing the two pictures. 
o Pair work: Students work in pairs to compare the pictures. 
They find as many differences as they can. I encourage 
them to remind each other to use present continuous tense. 
o Whole class feedback: We go over the answers as a class.  
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2. Reading 
 Transitioning to reading: I hearken back to yesterday’s discussion 
of the Mexican couple. I explain that today we will be exploring 
the lives of some other people living in the U.S. 
 Explaining the strategy of skimming: I ask students if there are any 
situations in which they need to read something really quickly to 
get the main idea of a text. After students come up with some 
relevant situations, I tell them we are going to practice this strategy 
of “skimming”. 
 First reading: I give the students the Three Women sheet, which 
will contain a picture of a woman that matches with each passage. 
I will tell them that these passages describe these women and what 
they are doing right now. The students have 1 minute to match 
each picture with a passage. 
o Discussing the answers: We talk about why students 
matched the passages like they did. 
o Discussing the strategy: The students discuss in pairs and 
then as a class how skimming is different than regular 
reading. 
 Second reading: The students read the passage more slowly to 
answer the following questions.  
o What is Dominique talking about with her kids? 
o Where is Danielle, and why is she there? 
o Why is Andrea at home? 
 Whole class feedback: They check their answers in 
pairs before we discuss them as a class. 
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3. Phonics work 
 Connecting to the text: I zero in on words like “Danielle” and 
“black” to review the short ‘a’ pronunciation. 
 Homework review: In pairs and then as a class, they talk about the 
short ‘a’ sounds they heard (when and where they heard them and 
what other sounds they confuse this with) and the ‘a’ words they 
saw (what they think the pronunciation of the word is and if their 
partner agrees).   
o If students did not do the short ‘a’ homework: It may be 
that some students forgot to pay attention to the print or 
speech around them. We can talk about ways for the 
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students to still get access to natural English: maybe they 
can set some time each day that is conducive to this type of 
noticing and even put an alarm on their phone or watch to 
remind them.  
 Distinguishing short ‘a’ from other sounds: To practice the short 
‘a’, we will do the Listen for ‘a’ worksheet. I will use the Teacher 
Pronunciation Guide to say each word twice, once with the correct 
pronunciation that includes the short ‘a’ sound and once with 
incorrect pronunciation. The students circle the letter 
corresponding to the time I pronounce the word correctly with the 
short ‘a’ sound.  
 Pair dictation: In pairs, the students dictate the words to one 
another in random order. They cannot show one another the words, 
only repeat them to their partner. 
o Pair conferences: During this time, I confer with two 
students on their reading and writing progress. 
 Practicing with a decodable text: Students underline the short ‘a’ 
words in passage C about Andrea and then practice reading all 
three passages out loud to partners. 
o Pair conferences: I meet with 2 students in the mean time. 
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4. Homework 
 Listening for the main idea: Students should listen in on one or 
two conversations (or more) on TV and try to get the main idea. 
They should question if what they think is the main idea makes 
sense given the context. 
 Listening for short ‘a’: They should listen for short ‘a’ sounds on 
TV and try imitating them. 
 Looking for ‘a’: Students should look for words with ‘a’ on TV 
(maybe in advertisements) and try pronouncing them. 
 Practicing grammar and vocabulary: Students should look for a 
few different people on TV and ask themselves the three questions 
we have been using: 1) Describe her (using physical and 
personality adjectives); 2) What is she wearing?; and 3) What is 
she doing right now? 
 Thinking about stereotypes: I tell students that today we talked 
about three different women. I ask them to think of stereotypes of 
different groups they interact with. In a few days, we will be 
working with these stereotypes. 
  
 
Three Women 
A.   This is Helen. She lives in Temple, Texas.  She has curly black hair and 
glasses. She is wearing a yellow shirt and red pants. It is 6 PM, and she is sitting with her 
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kids. Right now, her son is talking about his classes, and Dominique is asking him 
questions. Her daughter is listening.  
B.    This is Danielle. She lives in Austin and goes to the University of Texas. 
She has glasses, and she is wearing a black hijab. She is also wearing a pink shirt and 
black jeans. She is at the computer lab right now. She is studying for her French class. 
She has a test tomorrow.  
C.    This is Andrea. She lives in Dallas. She has curly blond hair. She is 
wearing a green shirt, jeans and yellow gloves. She works at a school every day, but she 
is not going to work this morning. Next Saturday is her birthday party, and her house is 
messy. Right now, she is cleaning her bathroom. 
Listen for ‘a’ 
Directions: Circle the letter on which the teacher pronounces the word with a short ‘a’ 
sound.  
 
1. cab A B  6. has A B 
2. hat A B  7. back A B 
3. sad A B  8. past A B 
4. bag A B  9. flat A B 
5. half A B  10. slap A B 
Teacher pronunciation guide 
The teacher will pronounce the words in the following way: 
1. cab, cabe 
2. hat, hate 
3. seed, sad 
4. bag, beeg 
5. hafe, half 
6. his, has 
7. beck, back 
8. pest, past 
9. flat, flit 
10. slep, slap 
 
 
Unit 1, Day 6 
Procedure L Time 
1. Reviewing grammar and vocabulary homework 
 Students discuss in pairs and then as a class the people they 
internally described, what they were wearing and what they were 
doing. 
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2. Reading and present simple 
 Describing three women: Students discuss in pairs and then as a 
class the following questions about the women in the Three 
Women pictures: 
o What is she wearing? 
o What is she doing right now? 
 Guided discovery:  
o I give them the Three Women Reading and ask them to 
underline all the verbs. I ask them to point out the verbs that 
mean “right now”. 
o  Then, they are left with the present simple verbs. I ask them 
to guess in pairs in which situations we use present simple.  
o Finally, we go over the correct answer (when we do things 
repeatedly or it is a fact about our lives, like having glasses.) 
o We re-define what present continuous is.  
o I list the following phrases. I explain that many phrases go 
with present continuous because there are several ways to 
use present continuous, but not every phrase goes with 
present simple. They decide in pairs and then as a class 
which phrases only go with present simple, which can go 
with either, and which can go with neither: 
 today 
 every day 
 yesterday 
 right now 
 sometimes 
 in general 
 at this moment 
 last week 
 Practicing present simple: I ask students which tense they use if 
they are talking about what they do Monday through Friday every 
week (present simple). I give each person a My Daily Routine 
worksheet. They fill it out according to what they do on an average 
weekday and compare with a partner when they finish. 
o I collect the papers for the next day’s activity.  
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3. Short ‘e’ phonics work 
 Reviewing short ‘a’: We go back to the Three Women Reading, and 
I ask the students to point out the short ‘a’ sounds in passage A 
about Helen. 
 Homework review: In pairs and then as a class, they talk about the 
short ‘a’ sounds they heard (when and where they heard them and 
what other sounds they confuse this with) and the ‘a’ words they 
saw (what they think the pronunciation of the word is and if their 
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partner agrees).  
 Introducing short ‘e’: I will zero in on the short ‘e’ sound in a few 
of the words of that same passage: Helen, Temple, Texas, yellow 
and red. 
o Finding examples of short ‘e’: We come up with about ten 
other words that also have this sound (maybe including 
words like “next” or “test”).  
o Pronunciation practice: Students will practice pronouncing 
this sound in groups until they are confident in their 
abilities.  
 Student conferences: As students do this activity, I 
will pull aside two students for 5-minute reading 
conferences. 
 Distinguishing short ‘e’ from other vowels: I will put up words like, 
“better”, “necklace”, “helping”, “weekend”, and “together” and 
have students identify which syllables contain the short ‘e’ sound.   
 Pronunciation practice and more conferences: They then practice 
pronouncing the words on their own and coming up with other 
words with short ‘e’ as I pull aside another 2 students to confer 
with. 
 Identifying the sounds within a decodable text: We identify which 
words in passages B and C of the Three Women Reading contain 
short ‘e’ as well as short ‘a’ sounds.  
 Read-aloud: Students work with a partner. One partner reads 
passage B and the other reads passage C. The partner who is 
listening gives feedback on the reader’s pronunciation. 
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4. Homework 
 Listening for the main idea: Students should listen to at least two 
conversations at home (this can be one TV) and try to get the main 
idea. They should question if what they think is the main idea 
makes sense given the context. 
 Listening for short ‘e’: Students can listen for the short ‘e’ sound at 
home. They can try to figure out the word if they want, but the main 
focus is to get used to distinguishing this vowel from other vowels, 
especially the short ‘a’ sound. 
 Looking for ‘e’: Students look for words with ‘e’ at home (maybe 
on food labels or mail) and try to sound them out.  
 Practicing present simple: I would like them to think of someone in 
their home and imagine their daily routine. They can practice 
describing them in their heads using present simple. 
 Thinking about stereotypes: Students should especially think of 
stereotypes tonight for tomorrow’s discussion. For example, 
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“Women are naturally more emotional than men,” or “Poor African 
American kids are more violent than other kids.” 
 
My Daily Routine 
8 AM  
10:15 
AM 
 
12 PM  
3:30 PM  
5:45 PM  
8:45 PM  
10 PM  
 
Unit 1, Day 7 
Procedure L Time 
1. Reviewing listening for short ‘e’ homework 
 They talk about the short ‘e’ sounds they heard (when and where 
they heard short ‘e’ and what other sounds they confuse this with) 
and how they thought the words with ‘e’ they saw were 
pronounced.  
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2. Phonics 
 Exploring other irregular short ‘e’ spellings: I put up three words 
the students have probably seen: “said,” “many,” and “friend”. I 
ask students how to pronounce these words (with short ‘e’), go 
over the spelling pattern, and emphasize that very few words have 
this pattern; “again” is the only other word I can think of with this 
pattern. However, they will see these words very frequently. 
 Distinguishing short ‘e’ from other sounds: To practice the short 
‘e’, we will do the Listen for ‘e’ worksheet. 
 Pair dictation: The students work in pairs: one reads the first five 
words from the Listen for ‘e’ worksheet while other the writes the 
words, concentrating on spelling. They switch roles after 5 words. 
The student dictating cannot show their partner the words, only 
repeat them if a question arises.  
o Pair conferences: During this time, I confer with two 
students on their reading and writing progress.  
 Sight words: I provide students a list of short ‘e’ and short ‘a’ 
words contained in the Three Women Reading. Partners practice 
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reading through these words with speed and conventional 
pronunciation. 
o Pair conferences: During this time, I confer with two 
students on their reading and writing progress.  
 Fluency practice: Each partner practices reading aloud as much of 
the Three Women Reading as they can to the other partner in 90 
seconds. Each partner then tries again. 
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3. Stereotypes 
 Identifying groups: I remind students that on Day 6, we described 
these women according to what they were wearing and what they 
were doing at the moment of the picture. However, there is a much 
more common way Americans often describe each other. Students 
can offer their suggestions; if they do not suggest it, I will offer the 
category of race.  
 Listing stereotypes: I put up the following words on the board: 
poor, rich, lazy, hardworking, violent, angry, happy. I also put up 
three columns listing the races of the women in the reading: Arab, 
White, and African American. I invite students to use these words 
and any others they know to think of stereotypes of the different 
groups. I explain that these can be in Spanish, as we will work on 
translating them, but I would like them to be in present simple. I 
give my own example of a common stereotype of Arabs: “Arabs 
are angry and do not like the U.S.”  
o Translation: I choose some of the sentences given in 
Spanish and ask the work in pairs and then as a class to 
translate them. I urge students to add any new vocabulary 
words to their personal dictionaries.  
 Discussing validity of stereotypes: I ask the students to think back 
to the discussion we had yesterday about stereotypes about 
Mexican immigrants, how some of these stereotypes were true but 
did not give an accurate picture of the situation, and some of the 
stereotypes were false. We discuss the following questions: 
o Which of these stereotypes are probably true? What other 
information can help us understand the situation? 
o Which stereotypes are probably not true? Why? 
Since we just did a translation exercise and the ideas 
communicated in this discussion might be too complicated for 
students to work with, I may not ask them to translate anything at 
this point. However, if there are phrases at their level and students 
seem interested in translating, I will put up some phrases for 
students to work on as a class at this point as well. This discussion 
may be more conducive to isolated vocabulary translation, which I 
will encourage students to add to their personal dictionaries. 
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4. Questioning stereotypes 
 Finding a partner: I explain that we are going to think more deeply 
about stereotypes in pairs today. But first, students need to find a 
partner. For this, I will hand back the My Daily Routine sheets the 
students filled in the day before. Students walking around the 
classroom comparing their My Daily Routine sheets and find 
someone whose schedule is fairly close to theirs.  
o For students who were absent the day before: These 
students can verbally describe their schedules when talking 
to other students. 
 Discussing another person’s daily routine: In pairs, the students fill 
out the My Daily Routine worksheet but for one of the women 
from the Three Women Reading. I ask them to keep in mind the 
discussion we had about stereotypes. 
 Comparing these schedules to stereotypes: I ask students to 
compare these schedules to their own daily schedules. How are 
they similar? How and why are they different?  
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5. Homework 
 Listening for the main idea: Students should listen to at least two 
conversations in the location of their choice and try to get the main 
idea. They should question if what they think is the main idea 
makes sense given the context. 
 Listening for short ‘a’ and short ‘e’: Students choose a location 
where they can listen for short ‘a’ and short ‘e’ sounds and try 
imitating the sounds when they hear them. 
 Looking for ‘a’ and ‘e’: In the location they choose, students 
should look for words with ‘a’ and ‘e’ and try to pronounce them.  
 Practicing present simple and present continuous: For three 
different people they see, they should mentally say what that 
person does each day, what they are wearing and what they are 
doing at that moment. 
  
 
Listen for ‘e’ 
Directions: Circle the letter on which the teacher pronounces the word with a short ‘e’ 
sound.  
1. men A B  6. when A B 
2. check A B  7. next A B 
3. tell A B  8. many A B 
4. get A B  9. said A B 
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5. them A B  10.  friend A B 
 
Teacher pronunciation guide 
The teacher will pronounce the words in the following way: 
1. men, man 
2. chack, check 
3. tell, tall  
4. get, got 
5. tham, them 
6. when, won 
7. noxed, next 
8. Manny, 
many 
9. said, seed 
10. friend, freend 
 
Unit 1, Day 8 
Procedure L Time 
1. Reviewing homework 
 Listening for the main idea: As a class, we discuss the locations in 
which students have listened to conversations, the main ideas of 
those conversations, and if their guesses made sense given the 
context. 
 Grammar: Just to a partner, students imagine introducing one 
person they saw in terms of their physical appearance and 
personality (from what they could tell), what they are doing now, 
and what they do every day.  
 
S 
 
 
 
E 
 
7 
 
 
 
8 
 
(15) 
2. Reading about the consequences of unexamined stereotypes 
 Transitioning to the story: I recall with students what we did the 
day before in thinking more deeply about people we have 
stereotypes of. I point out that of course, we do not always 
examine our beliefs. 
 Pre-reading discussion: I ask students to discuss in pairs and then 
as a class what happens when we do not think carefully about 
stereotypes. As much of this discussion will be in Spanish, I write 
a few sentences on the board for the class to translate afterwards. I 
explain that we will be doing quite a few of these translation 
exercises today. I then explain that the story we will read will 
show us a situation in which stereotypes become a problem. 
 Picture walk: We go through the pictures in the story, with 
students describing what is happening. We remind each other to 
use present continuous when describing what is happening in the 
moment.  
 First reading: I read through the story once. 
 Making meaning strategy: I will introduce this strategy by asking 
students as a class to summarize the story in Spanish. If they have 
difficulty, we can discuss what they see as the source of the 
difficulty. If the difficulty lay in understanding the plot, I will 
suggest the strategy of stopping a few times in the story and 
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checking if they understood what happened. (Bomer & Bomer, 
2001) 
 Trying the strategy: I read the story again, but this time, we stop 
reading four times: at the end of each character description and 
then at the end of the story. Each time, students discuss what has 
happened in the story with a partner for a minute. 
o Discussing the strategy: We discuss if the strategy was 
useful and how they can apply it in different contexts. 
 Third reading: We read the story one last time with the students 
reading along with me. 
 Predicting the ending: The story as it is written does not provide an 
ending. I ask students to predict in pairs what will happen. We 
discuss their thoughts as a group. 
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3. The ending of the story 
 The real ending: I explain that this was a real story I heard from an 
African American girl in my sociology class when I was in 
college. The girl said actually, several times over the course of the 
year, she and a young white man she sat near received very good 
grades on their math tests. Their teacher made the girl re-take the 
test on her own each time to show that she had not cheated. 
 Discussing the implications of the teacher’s actions: Students 
discuss the following questions in groups and then as a class. 
Much of this will be in Spanish. 
o Did the teacher do the right thing?  
o How does the girl feel? 
o How does this affect her now? 
 Translation: I put up a few sentences from this 
discussion for students to translate as a class. I 
encourage to students to add words to their personal 
dictionaries from this discussion. 
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4. Examining other instances of racism 
 My connection: I point out that certainly, this is not the only 
negative effect stereotypes can have. I share an instance of this 
from my own community, the South Asian community: after 
September 11
th
, many Americans were angry at Arabs and 
Muslims. People attacked Arabs and Muslims and even people 
who just looked like Arabs. Two Indian men, a Pakistani man, and 
a Bangladeshi man were killed because of this. None were at all 
connected to the attacks.  
 Students’ connection: I ask students to discuss in groups instances 
when stereotypes affected them and their communities in negative 
ways. 
o Whole class feedback: We discuss what instances students 
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thought of, and specifically, how can we stop this from 
happening in the future. 
 Translation: I ask students to translate a few 
sentences from our discussion. 
 Writing: Students fill out Bad Stereotypes. I show them what I 
filled out as an example.  
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5. Homework 
 Listening for the main idea: Students should listen to at least two 
conversations in the location of their choice to try to get the main 
idea. They should question if what they think is the main idea 
makes sense given the context. 
 Practicing present simple and present continuous: For three 
different people they see, students should mentally say what that 
person does each day, what they are wearing and what they are 
doing at that moment. 
 Thinking of stereotypes: Students think of stereotypes that exist for 
the people around them and the effects of these stereotypes.  
  
 
Good Students 
This is Stephanie. She lives in North Austin. 
 
She is a student at Reagan High School. She is in the 11
th
 grade,  
and she loves her school and friends.  
 
  Stephanie studies really hard for all her classes, but especially for math. Math is her 
favorite subject, and she wants good grades. 
 
This is Freddy. He is from Dallas originally, but he moved to Austin last year. He goes to 
Reagan High School with Stephanie.  
 
He likes lots of subjects, such as history and English. But, his favorite class is math. He 
studies a lot for math, and sometimes he studies with Stephanie. They are good friends. 
 
 49 
This is Ms. Nelson. She has lived in Austin her whole life. She is a math teacher at 
Reagan High School. She likes her job very much. 
 
Ms. Nelson works very hard to prepare for her classes. Her students think she is an 
excellent teacher.  
 
Ms. Nelson has been teaching for 10 years. She has had many students. She remembers 
some good students and some bad students. 
 
She wants to love all her students, but she thinks some of her African American students 
are a little lazy.  
She knows a few students who do not do their homework or study for tests. 
 
Today there is a test in Ms. Nelson’ class.  
 
She sees Stephanie and Freddy. They are sitting next to each other. They look happy. 
 
Now, Ms. Nelson is at home. She is grading the test. She sees that Stephanie and Freddy 
have many of the same answers, and they both got A’s on the test.  
 
Bad Stereotypes 
Some people think                                              are  
This is bad because 
 
 
 
 
Bad Stereotypes 
Some people think      South Asians           are       violent and hate the U.S. 
This is bad because  most South Asians love the U.S. Many are happy here and work  
hard. Some Americans think South Asians planned September 11
th
, so they hurt or even  
killed people. Now, some families do not have a father or husband. 
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Unit 1, Day 9 
Procedure L Time 
Throughout today’s class: I will encourage students to point out words 
containing short ‘a’ and short ‘e’ that come up. I may point to different 
words, both those that contain these sounds and those that do not, and ask 
students which sounds are in the word. 
  
1. Reviewing grammar and vocabulary homework 
 Listening/Modeling the activity: I hand out sheets of paper with 
stick figures, and I tell students I will be describing someone I saw 
for them. They will draw on the stick figure based on what I tell 
them. Here is my description, “This is a girl at my work. She is 
outgoing and a little messy, but really nice. She is has curly brown 
hair. She is wearing a blue shirt, a red jacket, jeans, and sneakers. 
Every day, she teaches English and helps students with their work. 
Right now, she is drinking coffee and reading.” 
o Checking the reading: I draw a stick figure on the board. I 
re-read each part of the description, and one student comes 
up to draw each part (except for maybe the present simple, 
which could be hard to draw).  
 Student sharing: Students receive another picture of a stick figure 
and form pairs. One partner describes the person they saw, and 
their partner draws based on this description. Then, they switch 
roles.   
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2. Practicing distinguishing present simple and present continuous 
 Workbook page: The students will do Exercise 2A on p. 10 either 
in pairs or on their own. This activity develops students’ 
understanding of the structure of present simple and present 
continuous statements and questions by having them fill in missing 
words. We then check their answers as a class. 
 Guess who: Students each write the name of someone famous on 
an index card. I mix these cards up among the different students. 
o Coming up with what they will say: Students discuss with a 
partner what the person on their card does every week day 
and what that person is doing right now. The partner can 
see their card.  
o Playing the game: Students walk around the room and find 
a partner. They do not show their card to this partner. They 
describe the person on their index card to the partner, and 
the partner guesses which person is being described. 
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3. Combating stereotypes of low income parents 
 Transitioning from grammar practice: I tell students all this 
grammar practice will be useful in the activity we are about to do.  
 
S 
 
 
 
1 
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 Discussing school involvement: I remind students of Daniela and 
Marco, the Mexican immigrant couple we talked about last week. I 
tell them that this couple has children in elementary school. But 
they do not often go to school events or talk to the teacher. I ask 
students why this may be.  Students discuss in pairs and then as a 
group. After we discuss possible answers, I think it will come up 
that this couple is not sure how to talk to the teacher, especially 
given the language barrier. 
 Translating questions: I put the following questions on the board in 
Spanish and ask students to translate them into English in pairs 
before they share their answers with the class: 
o What is the class learning in math right now? 
o Is Josefina doing okay in math class?  
o What does the class do every day in math class? 
 Practicing the questions: We go over the pronunciation of each 
question several times, and in pairs, the students ask each other the 
questions (substituting in different subjects and names) and 
brainstorm possible responses. The pairs share what they came up 
with during whole class feedback, and I write students’ responses 
on the board. 
 Addressing other potential questions: I ask students if there are any 
other questions they would like to learn how to say, and we work 
on translating and practicing those as well. 
 Giving the teacher information about your child: I bring up the 
point that we do not just ask questions; we tell the teacher about 
what our children do at home. This is useful information for a 
teacher, and it also shows the teacher a different side (maybe 
positive or negative) of the child. I remind students of all the work 
we have done this unit about thinking about different perspectives 
and the bad consequences of just seeing one perspective.   
 Finishing sentences: I ask students to finish the following 
sentences in pairs with regards to their children. 
o Every day, my daughter/son… 
o Every weekend, my daughter/son… 
o Right now, my daughter/son… 
o Today, my daughter/son… 
Students then share their responses with the class.  
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4. Homework: I explain that we will not be going over the homework 
tomorrow, but students should keep doing this if they found it useful.  
 Listening for the main idea: Students should listen to at least two 
conversations in the location of their choice to try to get the main 
idea. They should question if what they think is the main idea 
makes sense given the context. 
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 Listening for short ‘a’ and short ‘e’: Students should continue 
listening for short ‘a’ and short ‘e’ sounds and try imitating the 
sounds when they hear them. 
 Looking for ‘a’ and ‘e’: They should look for ‘a’ and ‘e’ words 
around them and try to figure out the pronunciation.  
 Practicing the questions and phrases we went over today: I am sure 
they think of their children all the time; a few times when they do 
so the next day, the students can mentally practice how to ask 
questions about them and give information about them to their 
children’s teachers. 
 
Unit 1, Day 10 
Procedure L Time 
Throughout today’s class: I will encourage students to point out words 
containing short ‘a’ and short ‘e’ that come up. I may point to different 
words, both those that contain these sounds and those that do not, and ask 
students which sounds are in the word. 
  
1. Reviewing parent-teacher interaction questions and statements 
 Student brainstorming: I ask students to work in groups and come 
up with questions or phrases for the following categories: 
o Questions about your child for the teacher 
o Describing your child’s work to the teacher 
Students then share what they came up with, and I record their 
answers on the board.  
 Reviewing pronunciation and possible answers for questions: In 
pairs and then as a class, the students review the pronunciation of 
the questions and their possible answers. 
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2. Seeing and analyzing teacher-parent conversation 
 Listening practice: I invite my supervisor to come into my class. 
She or he pretends to be a middle school teacher, and I pretend my 
child is in their class. We perform the Parent-Teacher 
Conversation. Afterwards, I ask the students to describe what the 
teacher and the parent talked about. 
 Setting a goal for the second listening: I ask students if they can 
identify the different parts of the conversation. I note down their 
suggestions on the board and ask them to add to this list and 
perhaps revise it by listening again to the conversation.  
 Second listening: My supervisor and I perform the conversation 
again.  
 Analyzing the conversation: The students discuss in pairs and then 
as a class what they noticed. Here is what I am hoping they will 
see: 
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o Greetings and introduction 
o The parent describing the good things about their child 
o The parent describing the problems their child is having 
o The teacher asking different questions about the issue and 
the parent answering 
o The teacher giving some advice to the parent 
o The parent thanking the teacher 
o Both saying goodbye 
I ask students if they think there should be anything else added to 
the conversation. I also ask the class if they noticed any extra 
vocabulary that they would like to add to their personal 
dictionaries. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Practicing the conversation 
 Practicing the conversation on their own: The class forms two 
lines, A and B. The lines face each other, and I assign the role of 
teacher to line A and parent to line B. The students practice having 
a conversation between a parent and teacher, using at least some of 
the structure described above. Then, everyone in line A moves one 
spot to their left, and I switch the roles: line A is now the parent, 
and line B is the teacher. The new pairs practice the conversation. 
If students seem to want more practice, everyone in line A can 
move one spot to their left again and the conversation can be done 
a third time. 
 Discussion: We have the following discussion as a class : 
o Was the activity helpful? If yes, what other similar 
activities can we do? 
o If the answer was no, what could have made the activity 
more useful? 
o Are language and cultural familiarity the only reasons they 
do not want to talk to these teachers? 
This last question may lead to a longer discussion (and potentially 
even a unit of study or course of action). 
 Translation: I write down a few sentences from our 
discussion on the board and ask the class to translate 
them. 
 
E 
 
 
 
 
 
 
 
 
 
S 
 
 
 
 
 
 
 
 
E 
 
15 
 
 
 
 
 
 
 
 
 
12 
 
 
 
 
 
 
 
 
3 
(75) 
3. Practicing for the test:  
 Listening and speaking: The students ask each other the questions 
in Exercise 1A on p. 14. These questions relate to the topics we 
have covered in this unit, such as students’ physical characteristics, 
their clothing, and their daily and weekly activities. They then 
share some interesting responses with the class.  
 Reading 
o Skimming: I explain that skimming will not be on the test, 
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but I think it is good for them to practice as much as 
possible. For 45 seconds, they skim the paragraph on page 
14 about a man named Ricardo, his physical characteristics, 
clothing, and daily and weekend activities. In this activity, I 
want them to figure out what information the paragraph 
contains. For example, if they see, “jeans”, the paragraph 
will probably give us information about what Ricardo is 
wearing. 
o Reading for comprehension: After we go over what they 
found while skimming, I ask students to read the passage 
again to answer the comprehension questions in part C 
about Ricardo. 
o Forming questions: I ask students to work in pairs to form 
two questions they have for Ricardo, one in present simple 
and one in present continuous. 
o Pretending to be Ricardo: The students form groups of 
three or four in which pairs are split up. I assign the role of 
Ricardo to one person, and the rest ask their questions to 
‘Ricardo’, who should answer the questions. Groups then 
share what they talked about with the class.  
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4. Announcements 
 Explaining the format of the test: Here are the things students will 
need to do for the test: 
o Describe what someone is wearing, what they do every day 
and what they are doing at that moment 
o Form questions 
o Read a short passage 
o Write down dictated sentences containing short ‘a’ and 
short ‘e’ words 
o Have a 3 minute conversation with the teacher. The 
conversation can be  
 a casual conversation between coworkers  
 the conversation we went over today between a 
parent and teacher 
 Planning a post-test activity: I will ask students if they think they 
will want to do something fun for the 30 minutes or so after the 
test to take a break and celebrate their hard work. I think they will 
say they would prefer that over something academic. We will 
decide as a class what we prefer. I may list these options if 
students do not have ideas: 
o eating food 
o watching a TV show or movie 
o playing a game 
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o taking some sort of short field trip 
o reading something together 
o having open time for questions 
 
Parent-Teacher Conversation 
Parent: Hello, Ms. Taylor. I’m Ms. Joseph. I’m Sandra’s mother. 
Teacher: Hi Ms. Joseph! Nice to meet you. Sandra is a great kid. She is so nice to 
everyone. 
Parent: Yes, she loves her friends. She likes the classes a lot, too. She really likes math, 
and she does her homework every night. Every weekend, she practices multiplication. 
But I think reading is difficult for her. Is she doing okay in reading? 
Teacher: Yeah, I think she is having some trouble with that. She needs to practice more. 
Is she reading at home? 
Parent: A little. She does not like to read. 
Teacher: Do you have books at home?  
Parent: Yeah, we have a few books. 
Teacher: Does she like them? 
Parent: No, I don’t think so. 
Teacher: Maybe you can go to the library to get books for her. Maybe she just needs 
books she likes. 
Parent: Oh, that’s a good idea. Thank you, Ms. Taylor. 
Teacher: No problem. Do you have any other questions? 
Parent: No, thank you for everything. Have a great day. 
Teacher: You too, Ms. Joseph. 
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Unit 1, Day 11 
Testing procedure 
 Time limit: 75 minutes  
 Listening-Speaking portion: While students are testing, I will pull out one student 
at a time to do the Listening-Speaking portion, which is either a casual 
conversation between coworkers or a conversation between a parent and a teacher 
regarding the parent’s child.  
o Casual conversation between coworkers: I pretend the student and I are 
coworkers, and I see them at the lunch break. I follow this basic 
questioning format: 
 How are you?  
 What are you eating? 
 Do you like it? 
 How is work? 
 What do you do every day? 
 What do you do on the weekend? 
o Conversation between teacher and parent: I tell them to follow the same 
format from the day before, in which they tell me positive things their 
child does followed by an issue their child is having. I then give them 
some advice, and we say goodbye. 
 Phonics (part IV): I read the following sentences twice. 
1. My friend Jeff has a black van. 
2. Alex sat next to me on the bench. 
3. He said his name again.  
After the test 
 Post-test discussion: After students finish their exams, we will discuss the 
following questions (mostly in Spanish): 
o Did the lessons prepare them well for the test?  
o Did the lessons prepare them well for daily life in English? Is there any way 
they would change the instruction? 
o How was the exam? What was easy? What was difficult? 
o Did the test help students understand the material or was it just a stressful 
exercise? 
o Is there a better way to measure students’ knowledge and help them make 
connections between all the material?  
 Post-test activity: We will do whatever the students decided the day before for the 
remainder of the class.  
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Unit 1 Test 
I. Grammar and Vocabulary 
Directions: Think about the mother, Helen, in this picture
1
. Answer the following 
questions about her. 
1. What is she wearing? 
             
             
2. What is she doing right now? 
             
             
3. Describe her daily routine. 
8 AM             
10:30 AM            
1 PM             
8 PM             
 
II. Grammar 
 Directions: Create questions from the following words. 
1. you/cook/right now/what 
             
2. your baby/do/every day/what 
             
 
 
1
 A picture of a mother with her child doing some type of housework would be appropriate here. This 
should be positioned underneath the “Directions” in Section 1. 
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III. Reading 
 Directions: Read the following paragraph and answer the questions below. 
 
Kathy is 35 years old, and she lives with her husband, David, and daughter, Jenny. Kathy 
works in a hospital for 50 hours every week. She is a nurse, and every day, she talks to 
people and gives them medicine. After work, she goes home and sees Jenny. Jenny is 3 
years old. She talks a lot. Kathy plays with Jenny every day, and she loves her daughter. 
David plays with Jenny too, but he does not cook or clean. Kathy cooks and cleans 
everything. David is tired after work, but Kathy is tired too. Kathy does not like this.  
1. What is one adjective to describe Kathy?         
2. What is one adjective to describe David?         
 
Write one question for Kathy. 
             
             
Write one question for David. 
             
             
IV. Directions: Write down the sentences you hear. 
1.             
             
2.              
             
3.              
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Listening-Speaking Rubric 
 Needs 
work 
Good Excellent 
1. The student understands the teacher.     
2. The student answers every question completely.    
3. The student uses appropriate vocabulary.    
4. The student uses appropriate grammar.    
5. The student talks fluently, without many pauses.    
6. The student’s pronunciation is comprehensible.     
Comments: 
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Chapter 3: Unit 2 Lesson Plans 
Unit 2, Day 1 
Procedure L Time 
1. Reviewing Unit 1 skills 
 Modeling the activity: I direct students to page 18, the first page of 
Unit 2 (Bitterlin et al., 2008). This page contains a picture of adults 
in a classroom, some interacting with a teacher and some working 
on computers. I describe a woman named Eva on this page in the 
following way: “She is wearing a red dress. She has straight brown 
hair. She is working on the computer. I think she is friendly and 
calm.” The students guess who I am describing. 
 Pair game: Students work in pairs. Each chooses a character on 
page 18 and describes them to their partner by answering the 
following questions: 
o What is she/he wearing?  
o What is he/she doing? 
o Describe the person using physical characteristic and 
personality adjectives. 
Afterwards, a few students can describe characters for the class to 
guess. 
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2. Pointing out new vocabulary 
 I put the book under the Document Camera, and as a class, we 
identify the pictures of the vocabulary words listed under 1B on 
page 18. The vocabulary words are all classroom-related, and some 
more specifically computer-related, words. 
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3. Listening 
 Listening for the main idea strategy: We recall what we do when 
we listen for the main idea. Students recall the strategies they use, 
particularly what they do when they encounter unfamiliar words. 
  First listening: We listen to the conversation for page 19, which is 
centered on a man, Joseph, who has difficulty with computers and 
wants to learn more about them. Joseph has conversations with 
three different people, and pictures of each of these people are on 
the top of page 19. The students discuss in pairs and then as a class 
which character Joseph is talking to in each mini conversation. 
 Second listening: Page 19 also contains a list of True/False 
statements. The students read the True/False statements on p. 19, 
and then listen twice to evaluate if they are correct or not. They 
compare their answers in pairs, and then we discuss the answers as 
a class. 
o Checking the second listening: If there are problematic 
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spots, I check these by replaying those specific parts for 
students.  
o Making sense strategy: If there is a need for this, I will 
bring up the strategy of comparing what students think they 
heard to what would make sense in context. 
 Third listening: Students pair up to practice Conversation A, the 
mini-conversations between Joseph and Eva. One partner takes on 
the role of Eva while the other takes on the role of Joseph. I replay 
the conversation several times, and the pairs first figure out exactly 
what is being said. Then I keep replaying the recording as students 
try to imitate the pronunciation and intonation of the conversation 
as closely as possible. 
o Vowel work: I remind students of the vowel sounds we 
studied and ask them where they hear short ‘a’ and short 
‘e’. I ask that they be extra careful to pronounce those 
sounds as best they can. 
 Whole class feedback: Two or three pairs perform 
the interaction for the class. 
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4. Post-listening discussion 
 Workbook questions: In groups, the students discuss the questions 
in part C on page 19, which are related to which skills are 
important and which skills students want to learn, and we discuss 
their answers as a class. I list the skills they mention on the board. 
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5. Exploring the issue of English 
 Pinpointing problems in English: I believe many of the students 
will say that English is a skill they want to learn. I will further this 
discussion by asking, “Where is English a problem for you? When 
is English a problem for you?” The students discuss this in pairs 
and then as a class. Of the situations suggested, I choose four to 
write in large letters on different sheets of paper. (These four will 
be the ones that most students seem to identify with.) 
 Exploring a problematic situation: I put the four sheets of paper on 
four different desks along with a large piece of poster paper. I tell 
the students the different locations I have written down, and they 
choose the one they want to talk about. Students move to their 
respective tables.  
o Modeling the activity: I show a picture I drew of a woman 
looking scared and holding a phone next to a boy with an 
inhaler. I explain, “This is a student I had. She has a 
grandson with asthma. She said sometimes, her grandson 
has asthma attacks. Usually, her niece is there to help. But 
sometimes, she is alone with her grandson. This is a picture 
of what scares her: they are home alone. Her grandson has 
a bad asthma attack. She needs to call an ambulance, but 
she is very scared that they will not speak Spanish.” 
o Group drawing: I ask students to work in their groups and 
draw a specific situation in which English is a problem for 
them; they will be presenting this issue when they are done. 
I emphasize that it should be specific so they can describe it 
for us in detail; for example, I did not just draw a hospital 
but I drew a particular student’s situation.  
 Preparing for the presentation: While with their 
groups, students should also practice how they will 
talk about this situation when they present it to the 
class. 
 Presenting the situation: Each group comes up and presents their 
drawing. After they finish, if they have not already talked about 
their strategies to deal with this circumstance, I ask, “What do you 
do?”  
o Involving the rest of the class: I then ask the other students 
in the class, “Do you have this problem? What do you do?” 
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6. Discussing homework 
 Where to practice each skill: I remind students that they have been 
practicing English in different locations for a few weeks now. 
They discuss in pairs and then as a class which are the best places 
and times to practice each skill. Afterwards, I encourage students 
to choose the time and place that best suits them to do their 
homework.  
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7. Homework: In the location of their choice, students do the following 
things:  
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Looking for ‘a’ and ‘e’: Students should look for words that 
contain ‘a’ and ‘e’ and try to pronounce them.  
 Grammar work: For at least two people they see the next day, they 
should ask themselves, “What is he doing right now? What does he 
do every day?” 
  
 
Unit 2, Day 2 
Procedure L Time 
1. Reviewing listening homework 
 Pair and class share: Students discuss in pairs which conversations 
they overheard and what the main idea was.  They also discuss 
who was talking and what they were wearing. A few students share 
their experiences with the class. 
 Continued listening homework: I explain that, as in the last unit, 
though we will only go over the homework on listening for the 
main idea every few days, they will be assigned this task every 
day.  
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2. Reading 
 Connecting to reading: We recall the discussion from yesterday 
about the different situations in which we need more English to 
communicate. I explain that today, we will read about a woman 
who also needs more English. 
 Picture walk: We look through the Jessica and her Job story and 
describe the pictures. At pictures for which it is appropriate, I will 
ask, “What is she/he doing?” There may be some incidental 
vocabulary teaching here.  
 Read-aloud: I read the story twice to the students, and they join in 
the third time.  
 Comprehension questions: I put the following questions on the 
board. Students first talk about them in pairs and then as a class. 
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o What is Jessica’s job? 
o What is a good thing about her job? What is a bad thing 
about her job? 
o What are three of Jessica’s problems at work? 
o Does she like this job or does she want a different job? 
Why?  
(36) 
 
 
 
3. Phonics work 
 Reviewing short ‘a’ and ‘e’: I point to the sentences, “Some days, 
my back hurts. I think jobs in offices are easier than this.” I ask 
students to point out the short ‘e’ and short ‘a’ sounds.  
o Reviewing homework: Students briefly discuss the short 
‘a’ and ‘e’ words they heard the night before, as well as the 
words they saw with these letters. 
 Introducing short ‘i’: I point out the word “in” and we go over the 
pronunciation of this word, specifically differentiating it from the 
first syllable of “easier”. 
 Pronunciation practice: We spend some time paying attention to 
where the tongue is and how tense it is when we pronounce short 
‘i’ versus long ‘e’.  
 Finding examples of short ‘i’: We come up with about ten other 
words that also have this sound (maybe including words like “it” 
or “him”).  
 Pronunciation practice: Students will practice pronouncing these 
ten words in pairs. 
o Student conferences: As students do this activity, I will pull 
aside two students for 5-minute conferences. 
 Distinguishing short ‘i’ from other vowels: I will put up words 
like, “Austin”, “cleaning”, “little”, “different” and have students 
identify which syllables contain the short ‘i’ sound.   
 Pronunciation practice: They then practice 1) pronouncing these 
words on their own and 2) coming up with other words with short 
‘i’. 
o Student conferences: I pull aside another two students to 
confer with. 
 Sight word recognition: I hand out “Jessica and her Job” without 
any pictures. We do a scanning activity in which I ask students to 
look for some short ‘i’ words: in, it, him, is, Austin, cleaning, little, 
different. 
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3. Grammar 
 Introducing “want”: I put up the following sentence, 
“Jessica_______ learn English and get a different job.” I ask for 
students’ help in filling in the blank. If they do not get the words, I 
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will tell them it is, “want to”. 
o Reduction: I will ask how “want to” is normally 
pronounced by English speakers, and we will discuss how, 
in all informal situations and even a good portion of formal 
situations, people say, “wanna” and not two separate 
words.  
 Freer practice 
o Explaining the activity: I point out that Jessica wanted to 
do two things: one that was more short-term (learning 
English), and one that was more long-term (getting a 
different job). I talk about my language learning. I am 
learning to read my parents’ language, Malayalam, and 
with my Malayalam skills, I want to read a short children’s 
story. One day, I want to read history books and daily 
newspapers.  
o Pair share: Students work in groups and complete the 
following sentence, “With English, I want to                    . 
One day, I also want  
to                      .” 
o Whole class feedback: We discuss what students want to 
do and talk about similarities and differences among people 
in the class.   
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4. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Listening for short ‘i’, ‘e’ and ‘a’: Students should listen for short 
‘i’, short ‘e’, and short ‘a’ in the location of their choice. They 
should practice hearing the difference between these sounds.  
 Looking for ‘’i’, ‘e’, and ‘a’: Students look for these vowels in 
different printed words and try to pronounce them. 
 Want to: Students can observe people in their lives, especially 
people they do not normally think about (maybe a coworker they 
always see but do not know very well), and mentally complete the 
sentence, “She/he wants to                      .” 
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Jessica and her Job 
My name is Jessica. I live in Austin, but I am from El Salvador. 
My job is cleaning houses. I work four days a week. I go to the homes of different 
families. Most of the people are nice. Some are not. 
Sometimes, I am nervous at work. The families do not speak much Spanish. I do not 
speak much English. 
Sometimes, there is no more Windex. I do not know how to ask for more. 
Sometimes, the vacuum is broken. I do not know how to tell my boss it is broken, and 
that I did not break it. 
Every day, the dog barks at me. I do not know how to say he is a mean dog, and I did not 
do anything to him. 
My job is okay. It is good to make money, but I get tired. Some days, my back hurts.  I 
think jobs in offices are easier than this.  But, I do not know about computers or typing. 
 
Unit 2, Day 3 
Procedure L Time 
1.  Reviewing homework 
 Pair share: Students discuss the people they observed and what the 
students think they want. 
 Whole class feedback: We discuss students’ ideas as a class. I will 
encourage students to think of our discussions from Unit 1: how 
did we come up with these ideas? Are they based on stereotypes or 
on thinking carefully about these people? 
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2. Phonics 
 Transitioning to the text: I ask the class to think of Jessica, the 
woman we read about on Day 2. What does she want? Does she fit 
any stereotypes? Is there any other information we need to get a 
better picture of her?  
o Translation: I choose some of the sentences students are 
able to translate and put them on the board for the class to 
translate. I will leave a minute for students to transfer some 
words to their personal dictionaries. 
 Choral reading: I will have “Jessica and her Job” available as a 
“big book”.  We read through it together as a choral reading. 
 Connecting to the text: I zero in on words like “Spanish” and 
“Windex” to review the short ‘i’ pronunciation. 
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 Homework review: They talk about the short ‘i’ sounds they heard, 
imitated and read. They discuss this in pairs and then as a class.  
 Distinguishing short ‘i’ from other sounds: To practice the short 
‘i’, we will do the Listen for ‘i’ worksheet. 
 Pair dictation: The students work in pairs: one reads the first five 
words from the Listen for ‘i’ worksheet while other the writes the 
words, concentrating on spelling. They switch roles after 5 words. 
The student dictating cannot show their partner the words, only 
repeat them if a question comes up. 
o Pair conferences: During this time, I confer with two 
students on their reading and writing progress. 
 Using a decodable text:  
o Practicing individual words: With a partner, students 
underline some of the short ‘a’, short ‘e’, and short ‘i’ 
sounds they see in the story. The partners practice the 
words with these sounds. 
o Read-aloud: Students pretend they are reading this story to 
their child and do a read-aloud with their partner. For 
students who find this very simple, they can go beyond just 
reading the story and asking comprehension questions like 
they might to a child. 
 Pair conferences: I meet with three students during all 
this. 
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4. New vocabulary 
 Transitioning to vocabulary: I point out that learning English and 
getting a different job are just two of many goals people may have. 
We will learn some vocabulary today related to those goals.  
 Page 21 vocabulary: 
o Preparation: Before class, I will have created a worksheet 
containing the words on page 21 without the phrases below 
them. These words are related to different practical goals 
people have, like getting a driver’s license or becoming a 
citizen. 
o Going over the vocabulary: In pairs, the students guess 
what the people in these pictures want. Then we go over 
the answers as a class. 
 Practicing vocabulary 
o Preparation: I will have created a sample stack of flash 
cards before class. 
o Discussing the strategy: We discuss if students know what 
these cards are and why people use them. 
o Students create flashcards: I give students another copy of 
the worksheet I created for today and a pair of scissors for 
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each pair of students. The students work on writing the 
vocabulary word on the back of each picture and cutting 
out the pictures. 
o Testing one another: Students quiz each other for a few 
minutes to try out the strategy. 
 
 
 
E 
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5. Find Someone Who 
 Transitioning to a game: I tell students we all have different goals, 
and I put something the board, perhaps something ridiculous, like 
“Maribel: I want to buy 50 pairs of shoes.” I tell students she is 
answering a question from me. What is the question? (What do 
you want to do?) 
 Explaining the game: I show students the Find Someone Who 
board. I explain that students will walk around with this paper 
asking the question we just went over (What do you want to do?). 
Each person answers with one thing listed on the board that they 
want to do, and the student asking writes that person’s name in the 
corresponding box. However, they can only write one name per 
box. So if someone mentions something someone else already 
said, the student needs to ask, “What else do you want to do?” I 
explain that “else” is similar to “more”.  
o Modeling the game: I model the conversations once for 
students. 
 Playing the game: Students play the game and then we go over 
what they find out.  
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5. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Short ‘i’, ‘e’ and ‘a’: Students should listen for short ‘i’, short ‘e’, 
and short ‘a’ and try imitating those words. They should also try to 
read words containing these letters.  
 Vocabulary practice: Students should use the flashcards to practice 
the vocabulary as much as they can the next day. I encourage 
students to make flashcards for words in their personal dictionaries 
as well, if they have the time. 
  
 
 69 
 Listen for ‘i’  
Directions: Circle the letter on which I pronounce the word correctly. 
1. in A B  6. big A B 
2. it A B  7. kid A B 
3. is A B  8.  trip A B 
4. with A B  9. pick A B 
5. this A B  10.  fix A B 
 
Teacher pronunciation guide 
The teacher will pronounce the words in the following way: 
1. in, een 
2. eat, it 
3. ees, is 
4. weeth, with 
5. this, these 
6. beeg, big 
7. kid, kead 
8. treap, trip 
9. peak, pick 
10. fix, feeks 
 
Find Someone Who
1
 
 
    
wants to sing on Sábado 
Gigante. 
 
    
wants to live in New York 
city.  
 
 
    
wants to marry a celebrity.  
(Which one?) 
 
   wants 
to pray in the Vatican.  
 
    
wants to travel to Asia.  
 
    
wants to meet El Chapulín 
Colorado. 
 
    
wants to sleep for 14 hours 
tonight.  
 
 
    
wants to run in a marathon. 
 
 
    
wants to learn a 3
rd
 
language. 
(Which language?) 
 
 
 
 
 
 
 
1 
When given to students, each box on this sheet would include pictures to facilitate 
understanding. 
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Unit 2, Day 4 
Procedure L Time 
1. Reviewing vocabulary homework 
 In pairs and then as a class, students discuss when and where they 
used the flash cards. They also discuss if they can think of ways to 
improve this strategy. 
 
S 
 
9 
2. Listening 
 Transitioning to listening: I tell students that the vocabulary words 
represent big dreams, and we will be listening to some other big 
dreams today.  
 First listening: We are using this video 
(http://www.youtube.com/watch?v=a2JGMGut08U) starting at 0:25 
(“What do you want to be when you grow up?”, 2007). I tell the 
students that everyone in the video is answering the same question. 
What is this question?  
o Whole class feedback: We discuss the answer, which is, 
“What do you want to be when you grow up?” We go over 
the pronunciation of this question and who we could ask this 
to (usually only for little kids; for older children or adults, 
there are more age-appropriate questions).  
o ‘Wanna’: I ask students to recall how the children 
pronounced “want to” (wanna). 
 Second listening: Students read the Comprehension Questions and 
ask about anything they are not clear about. Then they listen twice 
to answer the questions. They check their answers in pairs, and then 
we check them as a class. I replay any parts of the video that gave 
many people issues, but I emphasize that since the speakers are 
children, not all of them have clear pronunciation.  
 Third listening: I tell the students that they will now work more 
closely with the older children’s speech since this is the 
pronunciation they probably want theirs’ closest to. The clip we use 
is 1:10-1:22. I play what each child says two or three times for 
students to understand the exact wording and imitate the 
pronunciation.  
o Possible activity modification: If I have the impression that 
students spend a lot of time with English-dominant children, 
I would consider modifying the activity to have students 
listen closely to the smaller children at the beginning of the 
clip and try to understand exactly what they are saying. 
Afterwards, though, I would ask them to practice repeating 
these phrases the way an adult might.   
 Post-listening discussion: In groups and then as a class, students 
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discuss if these children have similar dreams to children they have 
known. What professions did they not list? If students list 
professions in Spanish, we will translate these words as a class, and 
I will encourage students to add these words to their dictionaries. 
 Phonics: I put up the following words on the board and ask students 
what they have in common: princess, singer, orthodontist. After a 
little guessing, I point out that they all have short ‘i’.  
o Reviewing homework: In pairs and then as a class, students 
discuss the short vowel words they heard, imitated and read 
for homework.  
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3. “Need’ 
 Transitioning to ‘need’: I explain that all of these children want to 
do different jobs, so they need to do different things. For example, 
some need to practice taking photos, whereas some need to play a 
lot of sports. To further develop the meaning of ‘need’, I draw two 
stick figures. For each I draw a bubble coming out of their mouth. 
One says, “I want to be a doctor,” and one says, “I want to be a 
teacher.” I ask students, “What does she/he need to do?” The 
students discuss this in pairs and then as a group. 
o Distinguishing ‘need’ from ‘want’: Students form groups of 
four or five and pretend to be a family. Each “family” looks 
at the Want vs. Need list and decides which things they want 
and which things they need. We go over their answers as a 
class, and I ask groups which items they disagreed on. 
 Practicing form: Students complete exercise 2A on page 20, in 
which students practice the structure of “want to” sentences by 
reading questions containing these phrases and completing the 
answers with “want to” and a given verb. The students check in 
pairs and as a class. 
 Writing practice: I ask students to think back to the dreams they 
talked about on Day 2.   
o Pre-writing speaking: I ask students to choose one dream 
and think of at least three different things they need to do to 
make that dream happen. They discuss this in pairs and then 
as a class. 
 Translation: I anticipate that many students will list 
things partially in Spanish, so I will take notes as 
students speak and write up a few sentences on the 
board for the class to translate afterwards.  
o Writing: I then ask students to fill in the My Goal sheet 
(which is based on Exercise E on page 27). I show them the 
My Goal sheet I filled out as an example. I will collect these 
to keep for an activity on Day 8.  
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4. Homework:  
 Vocabulary practice: Students should keep practicing the 
vocabulary (including those from their dictionaries, if they want) 
with the flash cards, perhaps incorporating ideas students suggested 
at the beginning of today’s class. I explain that we will not have 
time to go over this homework, but I highly suggest they do it as it 
is good practice.  
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details helped 
them guess the main idea.   
 Short vowels: Students should continue to listen for words with 
short ‘a’, ‘e’, and ‘i’ and try to imitate them. They should also look 
for words with these vowels and try to pronounce them.  
  ‘Want’ and ‘need’: The students should think of family members. 
They can mentally complete the sentence, “She/he wants to…” and 
“She/he needs to…”  
  
 
Comprehension Questions 
1. Circle the professions you hear. 
painter athlete engineer professor photographer 
doctor singer soccer player princess farmer 
nurse president cook football player teacher 
  
2. A few children want the same job. What are these jobs?     
 
 
Want vs. Need 
 
Directions: Decide if your family wants or needs the following things. Then write them in 
the column you choose. 
a dog an HD television new kitchen utensils 
a computer a new car tickets to a Maná concert 
 
We want… We need… 
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My Goal
1
 
My Dream: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
 
My Goal 
My Dream: I want to learn to read in Malayalam. 
1. I need to read a little bit every day. 
2. I need to call my parents to ask questions. 
3. I need to learn more words. 
4. I need to watch Malayalam movies with Malayalam subtitles. 
5.  
6.  
7. 
 
 
1
Adapted from Bitterlin et al., 2008. 
 
Unit 2, Day 5 
Procedure L Time 
1. Reviewing homework 
 ‘Want’ and ‘need’: I ask the students to share with the class the 
people they thought about yesterday, the things these people want 
to do and consequently, what they need to do. 
 Listening for the main idea: I then ask students to share with the 
class about the conversations they have been listening to. I ask 
each person that shares what the main idea of that conversation 
was, what details in the conversation helped them understand the 
main idea, and if all of this made sense given the context. 
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2. Reading 
 Transitioning to reading: I tell students that we will now read a 
story about someone who really wanted something. 
 Picture walk: We look through the Khadijah story and describe the 
pictures. I ask, “What is this?” or “What is she doing?” to facilitate 
discussion. 
 Read-aloud 
o First reading: I read the story once to the students. 
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o Making meaning strategy: I ask students what they think 
the main idea of the story was. If it was difficult for 
students, I suggest that we read the story once more. But 
this time, we repeat a strategy we have used once in the 
past: I stop a few times and we discuss what happened.  
o Second reading: If students did have trouble with the 
meaning of the story, I will read and stop at the following 
points in the story: after the 5
th
 picture, after the 8
th
 picture, 
and at the end of the story. (I chose these points because 
they strike me as natural places to stop.) Students will 
discuss in pairs and then as a class what happened up to 
that point. If they did not have trouble with the meaning, I 
will still do the reading alone but not stop and I will read at 
a faster pace. 
o Third reading: We read the story once together.  
o Vocabulary in context: I ask students to guess the meaning 
of the following words: shelter, scholarship, letter, and 
application. If students do not get the meaning, I tell them. 
o Eliciting students’ initial reaction: I ask students to discuss 
what they think of this story first in pairs and then as a 
class.  
 Translation: I take notes as students speak and put 
up a few sentences for them to translate as a class 
afterwards.  
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4. Phonics 
 Connecting to phonics work: I ask students to point out the words 
with short ‘a’, ‘e’, or ‘i’ in the following section of the story: “I 
want to finish high school here.  I want to go to college, and you 
need letters from your teacher when you do college applications.” 
 Reviewing homework: They talk about the short vowel sounds 
they heard, imitated and read for homework in pairs and then as a 
class. 
 Irregular spelling of short ‘i’ 
o Looking at ‘college’: I direct their attention to the latter 
syllable of the word, “college”, and ask how that sound is 
pronounced. (It is also short ‘i’.)  
o Examining other words: I then write up the following 
words: garbage, package, and manage. I ask students to 
pronounce these. If it is difficult for them, I will split the 
words up into their respective syllables.  
o Specifying when this occurs: I put up this up on the board, 
“Age: 23 years”. I ask students how to pronounce “age” in 
this situation (not short ‘i’). I ask students what the 
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difference is, then, between words like “garbage” and 
“package” and “age”. (For the “garbage” and “package”, 
“age” is the last syllable, whereas in “age”, it is the only 
syllable.) 
 Distinguishing short ‘i’ from other sounds: To practice the short 
‘i’, we will do the Listen for ‘i’ Part 2 worksheet. 
o Pair dictation: The students work in pairs: one reads the 
first five words from the Listen for ‘i’ Part 2 worksheet 
while other the writes the words, concentrating on spelling. 
They switch roles after 5 words. The student dictating 
cannot show their partner the words, only repeat them. 
 Pair conferences: During this time, I confer with 
two students on their reading and writing progress.  
 Connecting to the story: I ask students to work in groups and 
choose one or more of the short ‘i’ words we went over today and 
create a sentence related to Khadijah’s story with it. After all the 
sentences are up, we practice reading these sentences, focusing on 
the pronunciation of the short ‘i’ words.  
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5. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Looking for ‘age’: Students should look for words containing ‘age’ 
and try to pronounce them. 
 Practicing ‘want’ and ‘need’: Today and tomorrow, they can think 
of someone in their lives and a big dream they have. What do they 
need to do accomplish this goal?  
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Khadijah
1 
 
My name is Khadijah. 
I have a mother and a sister. We live in California. 
My family and I do not have a home. We live in shelters or motels. Sometimes, we have 
no money or the shelter closes. Then, we move to a different city. 
I have lived in Los Angeles, San Francisco, Ventura, San Diego, San Bernadino, and 
Orange County. I have gone to 12 schools in 12 years. 
I cannot go to school all the time. I finished a few months of 4
th
 grade, a few months of 
5
th
grade, none of 6
th
 grade, some of 7
th
 grade, and 2 weeks of 8
th
 grade 
But I loved learning. In 3
rd
 grade, my teachers said I was very smart. So I have always 
worked hard at school. I read newspapers and 4 or 5 books every month. 
Now, I am at Jefferson High School. I started 11
th
 grade here, and I want to finish high 
school here.  I want to go to college, and you need letters from your teacher when you do 
college applications. 
After I started Jefferson High School, my family moved. I wanted to continue at this 
school, so now I get on the bus every morning at 4 AM. I am in different clubs and sports 
teams. Sometimes, I get home at 11 PM. 
Different people and organizations have helped me. They helped me get computers, go to 
classes at a community college, and get money to go to a university. 
I am finishing high school this year. Many universities accepted me, but I decided to go 
to Harvard. I have a full scholarship. 
 
 
 
 
 
 
 
 
 
 
1
Based on information from Bermudez, 2009. 
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Listen for ‘i’ Part 2 
Directions: Circle the letter on which I pronounce the word correctly. 
 
1. into A B  6. drink A B 
2. which  A B  7. children A B 
3. little A B  8.  message A B 
4. thing A B  9. baggage A B 
5. different A B  10.  bandage A B 
 
Teacher pronunciation guide 
The teacher will pronounce the words in the following way: 
1. into, eento 
2. weech, which 
3. leedle, little 
4. thing, 
theeng 
5. deeferent, 
different 
6. dreenk, 
drink   
7. cheeldren, 
children 
8. message, 
messayge 
9. baggeege, 
baggage 
10.  bandage, 
bandayge 
 
Unit 2, Day 6 
Procedure L Time 
1. Reviewing ‘want’ and ‘need’ homework 
 Students discuss in pairs a person in their lives, their big dream 
and the things this person needs to do to accomplish this dream. A 
few students share with the class. 
 
E,S 
 
15 
2. Looking more closely at Khadijah’s story 
 Reviewing yesterday’s reading:  I ask students to recall Khadijah’s 
story first in pairs and then as a group.  
 Practicing ‘need’: I ask students to imagine a child named John 
who is 6 years old. He is in the same situation as Khadijah: he is 
homeless and his family is always moving. But he wants to go to 
Harvard, and he wants to know what he needs to do. I ask the 
students to work in groups and come up with a list of things John 
needs to do.  
  LEA story: The groups share their responses with the class, and as 
they do, I note their suggestions on the board.  
o Translation: Some suggestions may be noted down in 
Spanish or a mix of Spanish and English, and we will work 
on translating the sentences students are able to translate.  
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3. Phonics 
 Short ‘i’: I ask students to look closely at the LEA passage and 
point out the words containing short ‘i’ in the passage. 
 Reviewing yesterday’s homework: I ask students if they saw any 
words with ‘age’ in them yesterday and how they thought these 
words should be pronounced. 
 Introducing short ‘o’: I explain that we will look at a new sound 
today. I point out the word “college” that we discussed during 
phonics work the day before. I ask how the latter syllable is 
pronounced (with a short ‘i’). Then I ask about the first syllable, 
and we figure out how short ‘o’ is pronounced. I especially 
emphasize how the lips are not rounded and the tongue is low in 
the mouth.  
 Finding examples of short ‘o’: We come up with about ten other 
words that also have this sound (maybe including words like “hot” 
or “on”).  
 Pronunciation practice: Students will practice pronouncing these 
ten words in pairs. 
 Student conferences: As students do this activity, I 
will pull aside two students for 5-minute 
conferences. 
 Distinguishing short ‘o’ from other vowels: I will put up words 
like, “forgot”, “offer”, “object”, and “positive” and have students 
identify which syllables contain the short ‘o’ sound.   
o Pronunciation practice and more conferences: They then 
practice 1) pronouncing these words on their own and 2) 
coming up with other words with short ‘o’ as I pull aside 
another two students to confer with. 
 Read-aloud: Students return to the LEA story and practice reading 
it aloud in pairs, focusing on their pronunciation of the short ‘o’ 
words. 
 
E 
 
S 
 
 
E,S 
 
 
 
 
 
 
E 
 
 
E 
 
 
S 
 
E 
 
 
 
E,S 
 
 
 
E 
 
6 
 
4 
 
 
8 
 
 
 
 
 
 
7 
 
 
10 
 
 
 
 
6 
 
 
 
10 
 
 
 
8 
(104) 
4.New Vocabulary 
 Transitioning to more vocabulary: I say that Khadijah’s dream is 
one big dream some people have. I explain that we will talk about 
other big dreams people have. 
 Page 23 vocabulary: 
o Preparation: Before class, I will have created a worksheet 
containing the words on p. 23 without the phrases below 
them. These words are related to long-term goals people 
may have, like opening a business or buying a house. 
o Going over the vocabulary: In pairs, the students guess 
what the people in these pictures want. Then we go over 
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the answers as a class. As students offer their suggestions, 
some other useful phrases may come up based on their 
interpretations of these pictures. I will encourage students 
to include these phrases in their dictionaries.  
 Suggesting a new vocabulary learning strategy: I ask students how 
they enjoyed working with flashcards. I then explain that they can 
continue this if they like (and I will have extra copies of the 
worksheet for the vocabulary on page 23 if they want to make 
flashcards), but I would like them to try another strategy too: using 
the new vocabulary in conversation.  
o Discussing the strategy: We discuss how students can use 
this strategy in their daily lives.  
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5. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Short ‘o’: Students listen for short ‘o’ and try to distinguish it from 
the other short vowels we have gone over so far. They should also 
look for words with ‘o’ and try to read them. 
 Practicing vocabulary with new strategy: I ask students to 
implement the strategy of incorporating vocabulary words we went 
over, as well as vocabulary from their personal dictionaries, into 
their conversations the next day or even imagine conversations in 
which these phrases would come up.  
  
 
Unit 2, Day 7 
Procedure L Time 
1. Reviewing short ‘o’ homework 
 Students discuss in pairs and then as a class the short ‘o’ words 
they heard, what sounds they found this difficult to distinguish 
from, and ‘o’ words they saw and tried to pronounce. 
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2. Phonics 
 Returning to LEA list from yesterday 
o Activity preparation: I will have a typed of version of the 
LEA list of things John needs to do to go to Harvard 
(created in step 2 of Day 6).  
o Skimming: I ask students to practice the strategy of 
skimming by glancing over the list for a minute. To check 
students’ skimming, we discuss as a class which points 
were on the last. 
o Pointing out short ‘o’ words: We point out words that 
contain short ‘o’ from the LEA list. We go over the 
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pronunciation of each word. 
 Distinguishing short ‘o’ from other sounds: To practice the short 
‘o’, we will do the Listen for ‘o’ worksheet. 
 Pair dictation: The students work in pairs: one reads the first five 
words from the Listen for ‘o’ worksheet while other the writes the 
words, concentrating on spelling. They switch roles after 5 words. 
The student dictating cannot show their partner the words, only 
repeat them if a question comes up. 
o Pair conferences: During this time, I confer with two 
students on their reading and writing progress. 
 Fluency practice: Students work in pairs. Each partner tries to read 
as much of the list as they can in one minute. The other partner 
then gives them feedback, and the partners switch roles. Each 
partner then goes again.  
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3. Future tense 
 Introducing the future tense: I remind students that this is advice 
we would give to a 6 year old. I ask them to imagine that John (the 
child receiving the advice in the LEA list) did all the things we 
suggested, and now he is 18 years old. What will he do next? (Go 
to college) 
 Going over the meaning of ‘will’: We discuss how ‘will’ is a way 
to express future tense. I put up the following sentences: 
o He is studying for a test. 
o He rides the bus to school. 
o He will apply to UT.  
I ask students to work in pairs and think of appropriate time 
phrases that could go each of with these sentences. As examples, I 
give, “every day”, “right now” and “next month” for the first, 
second, and third sentences respectively. We then go over what 
students came up with as a class. 
 Practicing the meaning of ‘will’: I ask students to form groups of 
three or four, and I give each group two stacks of cards, one 
containing time phrases and the other containing subjects, such as, 
“I”, “My family,” and “the world”. I model sentences students can 
make, such as “In thirty years, I will be president of the United 
States.”  
o Whole class feedback: Students share their predictions with 
the class. 
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4. Reflecting on the story 
 Connecting back to the LEA list: I remind students we were 
originally talking about John, that if he followed what we said, he 
would go to college.  
 Questioning the stories: I point to the first suggestion and ask, 
“Will John do this?” For example, one of the suggestions may be, 
“Read four or five books a month,” as Khadijah did. I ask the 
students, “Will this be difficult to do? Why?” Students offer some 
suggestions, and I take notes. There may be some incidental 
vocabulary teaching, and I will encourage students to add these 
words to their dictionaries.  
 Pair share: I ask students to work in pairs and ask the same 
questions for each of the things on our LEA list. Then we discuss 
their answers as a class, and I take notes. 
o Translation: I take some of the sentences that were said in 
Spanish and put them on the board for the class to translate.  
 Making a general conclusion: I tell students it seems that 
sometimes it is hard to reach our goals, even when we have a lot of 
motivation. 
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5. Vocabulary review 
 Connecting to vocabulary: I remind students that the vocabulary 
we have been working on describe goals that many people have.  
  Discussing a goal: I ask the class to look at the long-term goals 
represented by the vocabulary words on page 23 and choose one of 
them. I ask them to discuss at their tables the following question 
with regards to this goal: “Many people really want to do this, but 
cannot. Why is this difficult for them?”  
 Whole class feedback: Each group shares their thoughts, and as 
often as is appropriate, I question if people can control the factors 
holding them back.  
o Translation: I take some of the sentences said in Spanish 
and put them on the board for the class to translate.  
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6. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Practicing vocabulary: I tell students that, though today we were 
not able to go over how the strategy of incorporating vocabulary 
into conversation worked for them, we will go over that tomorrow. 
I ask students to continue trying to use this strategy today and 
tomorrow. 
 Short vowels: Students should practice listening for short ‘o’ 
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sounds and distinguishing this from other short vowels. They 
should also practice looking for words with ‘o’ and trying to read 
them 
 Future tense: Students should think back to the goals they listed on 
Day 2. What will they do to reach this goal? 
 
 
Listen for ‘o’  
Directions: Circle the letter on which I pronounce the word correctly. 
1. on A B  6. mom A B 
2. off A B  7. lost A B 
3. not A B  8.  dollar A B 
4. got A B  9. bottle A B 
5. stop A B  10.  closet A B 
 
Teacher pronunciation guide 
The teacher will pronounce the words in the following way: 
1. own, on 
2. off (no /ow/ 
diphthong), off 
3. not, note 
4. gat, got 
5. stop, step 
6. mom, 
ma’am 
7. lost, last 
8. dollar (no 
/ow/ 
diphthong), 
dollar 
9. bottle, battle 
10. closet, 
clowzet 
 
 
Unit 2, Day 8 
Procedure L Time 
Phonics throughout today’s class: I will encourage students to point out 
the words containing short ‘o’ and short ‘i’ that come up during different 
activities. I myself may point to some words, both those that contain these 
sounds and those that do not, and ask students which sounds are in the 
word. 
  
1. Reviewing vocabulary strategy 
 I ask students about the vocabulary learning strategy of using new 
vocabulary in conversations. In pairs and then as a class, students 
discuss if they used the strategy, if this helped them learn the word, 
and ways they could suggest of improving this strategy. 
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2. Defining limit situations  
 Activity preparation: From the notes I took during step 4 on Day 7, 
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I isolate about ten reasons why John will have difficulty reaching 
his goal of going to Harvard. I type out these reasons and cut them 
up into separate slips. 
 Explaining the activity: I remind students of our discussion about 
big dreams and difficulties reaching them from Day 7. I ask 
students to form groups, and I hand out a set of slips to each group. 
I then hand out the Thinking about John chart. I ask students to put 
the slips into the category they think each belongs in. I give an 
example. If one slip says, “John does not have a library card, so he 
cannot get books to read” I might put that under, “Things John 
needs to change.” If another slip says, “John needs to work, so he 
does not have time to read,” I would put that under, “Things John 
cannot change.” 
o Whole class feedback: I ask each group to share one thing 
they put in the first column by finishing the sentence, “John 
needs to…” (For example, “John needs to get a library 
card.”) They can just read out one statement from their 
second column. For either column, I ask students why they 
chose to categorize the reasons for John’s difficulties as 
they did.  
 Translation: As students share why they categorized 
difficulties as they did, they may use a lot of 
Spanish. At this point, I put on the board some of 
the students’ Spanish sentences for the class to 
translate.  
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3. Discussing personal goals 
 Sharing my goal: I explain that now, I would like us to think about 
ourselves and our own goals. I explain about a goal of my own and 
my difficulties in reaching it.  
 Working with their goals: I give students back their My Goal sheet 
from Day 4. I ask them to form groups of three or four and tell 
each other about their goals. 
o Choosing one goal to work with: I ask each group to 
choose one goal. I explain that it is good if a few people in 
the group have this goal, even if everyone did not write 
about it. 
o Discussing their limit situations: I remind students of the 
latter part of what I shared in which I listed difficulties I 
would face in reaching my goal. I ask students to answer 
this question with regards to their goal, “What will be 
difficult to do?” There may be some incidental vocabulary 
teaching, and I encourage students to add these new words 
to their dictionaries.  
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o Separating things they can control from those others 
control: I ask students to then write the difficulties their 
group came up with on the Thinking about our Goal sheet. 
They need to choose if those difficulties are things they can 
change or things other groups or people need to change. 
For example, in the case of John not having time to read 
four or five books a month because he needs to work, they 
might have put under “Things other groups or people need 
to change,” “The government needs to help poor children 
more so they do not need to work many hours at a job.” I 
tell the class they can use Spanish if they would like as we 
will later translate some more complex sentences.  
o Whole class feedback: Each group tells the class about 
their goal, what they need to do, and the difficulties they 
face. I will try to encourage students to question the items 
they put in either column of the Thinking about our Goal 
sheet. I will take notes while students discuss. 
 Translation: I choose some of the Spanish sentences 
from our discussion to put on the board for the class 
to translate. 
o Extending the discussion: I choose an item that seems to 
recur under “Things others need to change”, and I point out 
that different groups talked about this problem. I ask 
students to think in pairs, “How can these things change?” I 
again tell them to feel free to use some Spanish as we will 
translate these sentences. After the pairs finish, we discuss 
their answers as a class.  
 Translation: I choose some of the Spanish sentences 
from our discussion to put on the board for the class 
to translate. 
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4. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Short vowels: Students listen for short ‘a’, ‘e’, ‘i’ and ‘o’ words 
and try to imitate them. They also look for words with these 
vowels and try to pronounce them. 
 Vocabulary: Students continue to practice this unit’s vocabulary 
using the strategy of their choice. 
 Future tense: Students think of the things that we discussed today 
that need to change. They think about which things will change 
and why. 
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Thinking about John’s goal 
Things John needs to change Things John cannot change 
 
 
 
 
 
 
Thinking about our goal 
Things we need to change Things other groups or people need to 
change 
 
 
 
 
 
 
 
 
 
 
Unit 2, Day 9 
Procedure L Time 
Phonics work throughout the class: I will encourage students to point 
out words containing short ‘o’ and short ‘i’ that come up during the course 
of the class. I myself may point to different words, both those that contain 
these sounds and those that do not, and ask students which sounds are in 
the word. 
  
1. Reviewing listening homework 
 Pair share: I ask students to talk in pairs about the conversations 
they have been listening to with the intent of figuring out the main 
idea. 
 Whole class feedback: I ask each person that shares what the main 
idea of one of those conversations was what details in the 
conversation helped them understand the main idea, and if all of 
this made sense given the context. 
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1.Reviewing vocabulary 
 Introducing new vocabulary with present progressive: I tell 
students we are now going to review present progressive briefly. I 
direct students to page 25, which contains pictures of people doing 
jobs they can get after taking specific vocational courses like 
landscape design and hotel management. For each picture, I ask 
them, “What is this person doing?”  
 Matching pictures with words: I ask students to these pictures with 
words in the word bank below that lists the names of these 
vocational courses. Students can work individually or in pairs, and 
then we check as a class.  
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 Time-on-task strategy: I briefly elicit our different strategies for 
studying vocabulary, and I mention that there are many others. But 
I tell students about one researcher (Keith Folse) who thinks it does 
not matter too much what activity you are doing with the 
vocabulary; the important thing is to think about the words many 
times.  
 Student interpretations of strategy: I ask students to think of 
different ways to increase the number of times they look at the 
vocabulary. We note their answers on the board. 
 Keith Folse’s suggestion: I give students the Vocational Course 
Vocabulary sheet and explain that students should use as many 
vocabulary phrases as is appropriate to fill in the boxes. I explain 
that because they will be constantly thinking of which of the nine 
terms fit in each category, they will think of each word many 
times. 
 Group activity: Students form groups and fill in the chart. We then 
go over their answers. 
 Students adding to the strategy: I ask students if they thought this 
was a good way to study vocabulary, and if so, what other 
categories they could add to this chart. 
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2. Thinking about César Chávez 
 Connecting to yesterday’s activity: I remind students of what we 
discussed the day before: different things that stop us from 
reaching our goals, some of which we can change ourselves and 
some of which we cannot change. 
 Eliciting information about César Chávez: I show students the 
picture of César Chávez and ask students to discuss in groups and 
then as a class who this is and the following two questions: 
o What did he want to do? 
o What did he need to do? 
There may be some incidental vocabulary teaching here, and I will 
encourage students to add these words to their dictionaries.  
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3. Thinking about their own stories 
 Linking back to yesterday’s discussions: I point out that Chávez 
could not change certain things by himself, but through his work 
with larger organizations, he made big changes. So in pairs, I ask 
students to discuss the following questions. I tell them that it is fine 
if they use some Spanish, as we will translate some sentences when 
we go over their answers. 
o What are some issues that we cannot change alone but 
maybe we can change with others? 
o Who do we need to work with? 
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o What do we need to do? 
o What will happen? 
 Whole class feedback: We discuss students’ 
suggestions. If it does not come up, I will bring up 
different possibilities that could be appropriate for 
the issues that they had originally mentioned. Based 
on these answers, we may expand this unit into an 
action plan. 
 Translation: I choose some Spanish 
sentences from the discussion for the class to 
translate together.  
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4. Thinking about their kids: I believe the way the activities in this unit 
have progressed will have resulted in students thinking about personal 
goals. But some or most of them may be focused on their children from 
the outset. If this is the case, the following segue is not necessary, and I 
can go straight to the “Talking about school” step below.  
 Thinking about their children’s dreams: I tell students that as much 
as they have dreams for their own lives, they may have even more 
for their children. I ask them to complete the sentence, “I want my 
child to…” in pairs and then share their thoughts with the class. 
 Talking about school: I assume many of the hopes students list will 
relate to their children’s education. I then ask students to complete 
this sentence in pairs and then share with the class, “To help my 
child with school, I need to…” 
 Relating this to report cards: I think it will come up that students 
need to make sure their kids are doing well in school. I will ask the 
class how they can see if their kids are doing well. If the answer 
does not arise, I will suggest report cards.  
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5. Analyzing a report card 
 Explaining the report card: I hand out the sample report cards and 
explain that this is what children from kindergarten to maybe 2
nd
 or 
3
rd
 grade would get.  
 Becoming comfortable with the format: I ask students to work in 
pairs and point out the student’s name, teacher’s name, and the 
major subject categories. During whole class feedback, we go over 
the meaning of these subject categories. 
 Looking at grades: I point to the three columns and ask the class 
what these columns are for (terms, semesters, or quarters). I 
explain that usually, there are labels, but this report card does not 
have them. Then, I point out the numbers in each column and ask 
what these represent. After we establish that this shows student 
progress in each area, I ask whether more progress means higher or 
lower numbers. 
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 Pinpointing problem areas: I ask students to try not to translate all 
the phrases under the subject categories now, but instead figure out 
overall which subjects are most difficult for the child. They work 
in groups and then as a class. 
E 11 
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7. Homework 
 Listening for the main idea: Students should listen to one or two 
conversations, guess the main idea, and think of what details 
helped them guess the main idea.   
 Short vowels: Students listen for short ‘a’, ‘e’, ‘i’ and ‘o’ words 
and try to imitate them. They also look for words with these 
vowels and try to pronounce them. 
 Vocabulary: Students can practice the vocabulary in this unit using 
any strategies but perhaps especially using the extra categories we 
added to the Vocational Courses chart. 
 Grammar: I ask students to think about how they would fill in 
these phrases: “I want my child to…”, “She/he needs to…”, and 
“She/he will…”  
  
 
Vocational Course Vocabulary  
Courses I want to 
take 
 
Courses for jobs 
that are outdoors 
 
Courses with one-
word names 
 
Courses for jobs at 
hospitals 
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School District 68 (Nanaimo-Ladysmith)   Progress Report — Primary* 
(Grades 1-3) 
Today's Learner - Tomorrow's Future 
Student Name: Oscar Vega               Teacher: Mrs. Nelson 
School: Langwood Elementary               Grade: 2               School Year: 2011-2012 
 
 
LANGUAGE ARTS — Intellectual Development 
Contributes to discussions and lessons 3         
Expresses ideas clearly when speaking 3         
Listens with understanding 4         
Displays a positive attitude towards books and reading 4         
Applies a variety of strategies to read 4         
Reads with understanding 3         
Reads with fluency and expression 3         
Is able to print/write letters and numbers legibly 2         
Expresses ideas clearly in writing 3         
Writes with fluency 2         
Applies a variety of strategies to spell 2         
Proofreads own writing and makes necessary changes 2         
 
*Adapted from School District 68 (Nanaimo-Ladysmith) (2008).  
   
MATHEMATICS — Intellectual Development 
Understands and applies new concepts 4         
Understands numbers and the quantities they represent 4         
Recognizes, continues and creates patterns 3         
Makes reasonable estimates 4         
Uses a variety of strategies to solve problems 3         
Understands basic number operations 4         
Recalls basic facts 4         
    
SOCIAL STUDIES — Intellectual Development 
Demonstrates interest in learning about people, places and times 4         
Understands concepts 4         
The following developmental scale is used to describe student progress:
  
 1 – Not yet within expectations   
 2 – Meets expectations at a beginning level               
 3 – Fully meets expectations           
 4 – Exceeds expectations 
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SCIENCE— Intellectual Development 
Demonstrates curiosity 3         
Understands concepts 2         
Observes and records observations 2         
    
PHYSICAL EDUCATION — Physical Development 
Participates willingly in physical activities 4         
Understands and follows rules of games 3         
Considers the safety of self and others 4         
Demonstrates skill in movement activities and with equipment 3         
  
Unit 2, Day 10 
Procedure L Time 
Phonics work throughout the class: I will encourage students to point out 
words containing short ‘o’ and short ‘i’ that come up. I myself may point 
to different words, both those that contain these sounds and those that do 
not, and ask students which sounds are in the word. 
  
1. Reviewing grammar homework 
 In pairs and then as a class, students discuss how they completed 
the following sentences:  
o I want my child to… 
o She/he needs to… 
o She/he will… 
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2. Talking about report cards 
 Recalling the conversation from the day before: I hand out the same 
sample report card, and as a class, we recall which subjects are 
difficult for the child and which are not. 
o  Introducing new phrases: As students do this, I will 
encourage them to use the following phrase, “He is doing 
well in…” and “He needs to work on…” 
 Reviewing Unit 1 parent-teacher meeting phrases: I tell students 
that we will be practicing parent-teacher meetings about report 
cards today. I remind them that in the last unit, we came up with 
some questions to ask their children’s teachers. I try to elicit or just 
provide the following questions: 
o What is the class learning in                         right now? 
o Is                         doing okay in                         ?  
o What does the class do every day in                        class? 
Students practice these questions (and fill in the blanks) in pairs. 
The pairs share dialogues containing these questions and possible 
answers with the class. 
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3. Seeing, analyzing and performing a parent-teacher conference 
 First listening: I invite my supervisor to join my class and perform 
the Parent-Teacher Conference Conversation with me. After the 
class watches, we ask them what the parent and teacher were 
talking about. 
 Setting a purpose for the second listening: I ask students if they 
noticed the structure of the conversation.  I will write on the board 
what they suggest and then ask them to pay more attention to what 
the different parts of the conversation are during the second 
listening. 
 Second listening: My supervisor and I perform the conversation 
again. 
 Analyzing the conversation: I ask students to discuss in pairs the 
different parts of the conversation. We will go over their thoughts 
as a class. This is roughly the structure I will try to help them see: 
o The parent and teacher introduce themselves and ask how 
the other is doing 
o The teacher brings up different subject areas she thinks they 
should talk about, both those the child is doing well in and 
those he is doing poorly in. (As we discuss this part of the 
conversation, I explain that often, teachers will guide the 
discussion, but parents should feel free to take an active role 
and respectfully disagree with teachers if they think the 
teacher interpreted their child’s performance incorrectly.) 
o The parent tells the teacher something else they are worried 
about, and the teacher gives them advice 
o The parent thanks the teacher 
o Both say goodbye 
 Practicing the conversation: Students line up in two lines, A and B, 
with their sample report cards. I assign line A the role of the parent 
and B the role of the teacher. The students pretend they are in a 
report card conference and practice the conversation. After five 
minutes, everyone in line A moves down one space to their left, and 
the last person comes to the right-most spot in the line. Line A is 
now assigned the role of teacher, while B is parent. The students 
practice the conversation with their new roles and new partners. We 
can include more practice if students would like it. 
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4. Test review: I explain that the rest of the class will be devoted to 
reviewing for the test. 
 ‘Want’, ‘need’ and vocabulary: I direct students to the vocational 
course pictures on page 25, and I tell the class, “I want to work with 
kids in high school. I want to help them when they are sad and 
when they want to go to college. What do I need to do?” (Take a 
vocational course about counseling).  
o Student practice: The students practice two more 
conversations like this in pairs: one person describes what 
they want to do, and the other recommends a class. 
Afterwards, a few people share with the class. 
 Telephone line: I have students line up three in a row. I give the 
first person in the row a slip containing one of the following 
sentences. This person whispers the sentence to the next person, 
who whispers it to the next person. The third person writes the 
sentence. We check the spelling and pronunciation as a class. 
o I think we hit the garbage can. 
o His mom stopped the clock. 
o Children sing a lot of songs. 
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5. Announcements 
 Format of the test: I tell students that they will need to do the 
following things on the test- 
o Write about what people want and need to do 
o Write about what people will do 
o Write about what will be difficult for people to do 
o Write about what people want for their family 
o Read about a person and her or his problem 
o Know the vocabulary on pages 21, 23 and 25 
o Listen and write down sentences with short vowels 
o Pretend to participate in a parent-teacher conference or talk 
to me about at least 2 of their goals and if these will be 
difficult to achieve. For the parent-teacher conference, they 
will need to look at a report card and talk about the child’s 
grades. They will also need to discuss one extra problem 
their child (or an imaginary child) is having. 
 Deciding what to do after the test: As at the end of Unit 1, we 
decide what our class will do for about half an hour after the test 
ends the next day.  
 
E 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
S 
 
7 
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Parent-Teacher Conference Conversation 
 
The teacher sits at a table with the sample report card in front of them. The parent enters 
the classroom and walks to the teacher. 
Parent: Hello Ms. Johnson. I’m Mrs. Vega, Oscar’s mom. 
Teacher: Hello, Mrs. Vega! Nice to meet you. Please sit. (The parent sits.) How are you? 
Parent: Good, and you? 
Teacher: Great, thanks! And thank you for coming today. Here is Oscar’s report card. 
(The teacher hands the parent the report card.) He is doing really well, especially in 
math. 
Parent: (Looks at report card).Oh, that’s good. He does a lot of math homework, I think.  
Teacher: Well, it certainly shows. He’s also doing really well in social studies and most 
of language arts. 
Parent: Oh, he has some 2’s in language arts. But he loves reading. 
Teacher: He’s an excellent reader; I’m very happy with his reading. He needs to work on 
his writing. Sometimes, he does not always write very clearly, and he some problems 
with spelling. 
Parent: We’ll practice at home.  
Teacher: That’s a great idea. And I can give him extra worksheets for practice if you 
want. 
Parent: Thank you, I think he needs that. 
Teacher: Great. Do you have any other questions, Mrs. Vega? 
Parent: Yes. I am a little worried. This is Oscar’s first year at this school, and I want him 
to make friends. But he is a little shy. I asked if he wanted friends to come to our house 
for his birthday, and he said no. 
Teacher: Well, he talks to a few kids at his table and he eats lunch with them. But you 
know, there is a reading club after school on Wednesdays. Oscar loves reading, so maybe 
he’d like it. 
Parent: I’ll ask him, thank you! 
Teacher: Anything else, Mrs. Vega? 
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Parent: No, thank you Ms. Johnson. I know you are busy today. (The parent gets up and 
shakes the teacher’s hand.) It was nice to meet you.  
Teacher: Same. See you soon, Mrs. Vega. And please tell Oscar I say hello. 
Parent: Of course. Good bye. 
Teacher: Bye. (The parent exits.) 
 
Unit 2, Day 11 
Testing Procedure 
Time limit: 75 minutes 
Listening-Speaking portion: Students can choose between the two scenarios described 
below. Everyone is given the Report Card for Linda Jones along with their test. I tell the 
students the order in which I will call them out for the Listening-Speaking portion. I tell 
them that if they want to do the Parent-teacher conference scenario for the Listening-
Speaking test, they will need to have looked at the Report Card before they come to me. 
They will not have time to really look at it when we are face-to-face. 
 Parent-teacher conference: I tell students to follow the same format as yesterday: 
discuss the child’s grades with the teacher and also mention one extra problem 
their child is having. 
 Conversation about goals: I ask students these questions: 
o What do you want to do? What are two goals you have? 
o So, what do you need to do? 
o Will this be difficult or easy? Why? 
Phonics portion: For part IV of the test, I read out these sentences. I tell them they do not 
need to write out the numbers. 
1. He has two children and four dogs. 
2. The message said he lost the fish.  
After the test 
 Post-test discussion: After students finish their exams, we will discuss the 
following questions (mostly in Spanish): 
o Did they feel prepared for the test? Why or why not?  
o Did the lessons prepare them well for daily life in English? Is there any way 
they would change the instruction? 
o How was the exam? What was easy? What was difficult? 
o Is there a better way to measure students’ knowledge and help them make 
connections between the different pieces of information we learned?  
Post-test activity: We will do whatever the students decided the day before for the 
remainder of the class. 
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Unit 2 Test 
I. Grammar and Vocabulary 
Directions: Think about the father, Kevin, in this picture
1
. Answer the following 
questions about him. 
1. What does Kevin want to do this weekend?       
             
2. Finish this sentence for Kevin: “I want my son to       
             
 
3. Kevin has three goals:  
1) learn computer skills  2) open a business      3) buy a house 
 
Choose one goal and answer these questions: 
1) What does he need to do?          
             
             
2) Will this be difficult to do? Why or why not?       
             
             
 
 
 
 
 
 
1
 A picture of a father with his child would be appropriate here. This should be positioned underneath the 
“Directions” in Section 1. 
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II. Reading 
Cindy lives in South Florida with her husband and two kids. She is a friendly, intelligent 
woman. She likes talking to people a lot. She has a gas station with her best friend. But, it 
is not making money. The economy is not good, and people are not buying gas or the 
candy and drinks in the store. Cindy is sad. She wants to have a good business. But she 
needs to sell her gas station now. 
What will Cindy do? Why?          
             
             
III) Vocabulary 
Directions: Read the questions and choose the vocational course for the person. 
A)   accounting D)   counseling G)   hotel management 
B)   automotive repair E)   culinary arts H)   landscape design 
C)   computer technology F)   home health care I)   nursing 
 
1.    I want to fix cars. 
2.    I want to cook in a restaurant. 
3.    I want to help companies with their money. 
 
IV. Listening and writing 
Directions: Write down the sentences you hear. 
1.             
             
2.              
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School District 68 (Nanaimo-Ladysmith)   Progress Report — Primary 
(Grades 1-3) 
Today's Learner - Tomorrow's Future 
Student Name: Linda Jones               Teacher: Mrs. Ceveda 
School: Langwood Elementary               Grade: 2               School Year: 2011-2012 
 
 
LANGUAGE ARTS — Intellectual Development 
Contributes to discussions and lessons 3         
Expresses ideas clearly when speaking 3         
Listens with understanding 4         
Displays a positive attitude towards books and reading 4         
Applies a variety of strategies to read 4         
Reads with understanding 3         
Reads with fluency and expression 3         
Is able to print/write letters and numbers legibly 4         
Expresses ideas clearly in writing 4         
Writes with fluency 4         
Applies a variety of strategies to spell 4         
Proofreads own writing and makes necessary changes 3         
    
The following developmental scale is used to describe student progress:
  
 1 – Not yet within expectations   
 2 – Meets expectations at a beginning level               
 3 – Fully meets expectations           
 4 – Exceeds expectations 
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MATHEMATICS — Intellectual Development 
Understands and applies new concepts 3         
Understands numbers and the quantities they represent 4         
Recognizes, continues and creates patterns 2         
Makes reasonable estimates 2         
Uses a variety of strategies to solve problems 3         
Understands basic number operations 2         
Recalls basic facts 4         
    
SOCIAL STUDIES — Intellectual Development 
Demonstrates interest in learning about people, places and times 4         
Understands concepts 3         
    
SCIENCE— Intellectual Development 
Demonstrates curiosity 4         
Understands concepts 4         
Observes and records observations 3         
    
PHYSICAL EDUCATION — Physical Development 
Participates willingly in physical activities 2         
Understands and follows rules of games 3         
Considers the safety of self and others 4         
Demonstrates skill in movement activities and with equipment 2         
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Listening-Speaking Rubric 
 Needs 
work 
Good Excellent 
1. The student understands the teacher.     
2. The student answers every question completely.    
3. The student uses appropriate vocabulary.    
4. The student uses appropriate grammar.    
5. The student talks fluently, without many pauses.    
6. The student’s pronunciation is comprehensible.     
Comments: 
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